’Program PG 1-Year

Session: 2025-26

Total Ne. of Lectures-Tutona s-PractlcaI (m hours per week) 75

Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-31
3 [ Course Title Literary Criticism and Theory-I (Paper- I)
4 | Course Type (Core Course/ Core Course
Discipline Specific Elective/)
5 | Pre-requisite (if any) To study this course, a student is mandated to havagngllsh
Literature in UG Programme as a ma_]or/mmqr{?) Qr “admitted in
‘ PG programme through an entrance test t:onduc’te.d by the HEI.
6 | Course Learning outcomes On successful completion of this courgé, ﬂu; ‘students will be
(CLO) able to:
1. " understand about the prmclp e ndlan as well as
Western European philosophy and aesthetic theory.
2. trace the evolution of these ﬁcnpals of literary criticism
from the Clasgical omantic and Modern periods.
3. construct wellZ easofied; theoretically informed arguments
about literagy texts, i written and oral forms.
! tterature reflects, reinforces, or challenges
power. sfm w"es ideologies, and cultural norms.
7 | Credit Value
Total Marks

Activities:

1-Gallery Walk:

Display key quotes from the text around the room; students
move in groups, analyzing and responding on sticky notes.
2-Role-Play Symposium:

Students take on the personas of Crites, Eugenius, Lisideius,
and Neander and hold a mock panel on modern theatre.

L-T-P: Option- I: 75-0 0, Option- IIA11%60-15-0
Unit = No. of Lectures
{1 Hour Each)
UnitT 15
Classical .On Syntax and Meaning ( from Vakyapadiya)
Criticism - Poetics
Actijvities:
Rasa Enactment Workshop:
tudents enact scenes evoking each of the nine rasas (Srigara,
Hasya, Karuna, etc.).
Reflective discussion on how emotions were communicated
2- Catharsis Reflection Journal;
After viewing a tragedy, students write personal responses
focused on the emotional purging (catharsis) they experienced.
Unit II Philip Sydney: An Apology for Poetry 15
Renaissance and | John Dryden: Of Dramatic Poesie
Neoclassical Samuel Johnson: A Preface to Shakespear
Criticism

bt
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3-Faults and Greatness Chart:
Create a two-column chart listing Johnson's praises and
criticisms of Shakespeare with supporting examples.

William Wordsworth: Preface to Lyrical Ballads {1802)

Unit 111 Samuel Taylor Coleridge: Biographia Literaria, Chapters XIV | 15
Romantic and XVIII
Criticism John Keats: Selected Letters (Negative Capability, on the aims

of poetry, on the imagination)

Activities:
1- Then vs. Now Comparison:

Compare excerpts from 18th-century neoclassical poetry (e.g.,
Pope) with Wordsworth's poems {Michael, The Solitary
Reaper). %
Analyze how diction and subject matter reflect Wordsworth’s:
manifesto. .
2-Imagination Hlustration Task: PR
Create a visual diagram or infographic showing Prunas;y ‘Vs S
Secondary Imagination, including examples from{[ha Rkpééf
the Ancient Mariner or Kubla Khan %

3- Beauty Vs, Truth Collage

2

truth beauty...

Unit IV Matthew Arnold: A Study of Poctr
Modern Populace®, in Culture and Agarghyk .
Criticism T'S Eliot: Hamlet and his %gobga&m* .y

15

Activities:

1- Culture Diary:
Students document; thezr dally cultural consumption (music,
media, books;etc.) for.a week, then analyze it through
Arnold’s leps. pf%y}ture vs. anarchy.

2- Scene.geclmaglnlng

15

— “Art as Technique”
Northrop Frye: Myth, Flctlon and Displacement

Activities:
1- Paradox Collage Activity:

Students create a visual collage that illustrates a literary
paradox (e.g., “death be not proud,” “sweet sorrow™).

2- Short Film Screening & Analysis:

Watch a short experimental film (e.g., Maya Deren or
animation) and analyze how it defamiliarizes everyday scenes.

KeywordslT ags: Aesthetic, Criticism, Renaissance, Neoclassic, Romanticism, modernism, beauty and
meanm Formahsm New criticism and arche e, nature of hterature

Text Books Reference Books, Othei- resoﬁ;-ces

Suggested Readings:
1. Chaudhery, Satya Dev. Glimpses of Indian Poetics. New Delhi; Sahitya Academy, 2002
2. T.S. Dorsch, tr. Classmal Lierary Criticism. Harmondsworth : Pengpin.
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3. D.J. Enright and Emest de Chickera, eds. English Critical Texts. London: Oxford University Press, -
1962, rpt. Delhi, 1875.

4. Malcolm Bradbury and David Palmer, ed. Contempopary Criticism. Standford-Upon-Avon Studies
12, London : Arnold, 1970.

5. R.S. Crane, ed. Critics and Criticism : Ancient and Modern, University of Chicago Press, 1952.

6. David Diaches, Critical Approaches to Literature. 1956, rept. Bombay : Longam, 1967.

7. Terry Eagleton, Literary Theory: An introduction. Oxford Blackwell, 1983. Ronger Fowler, A
Dictionery of Modem Critical Terms. London: Routledge, 1973,

8. On Syntax and Meaning| (from Vakyapadiya). Indian Literary Criticism: Theo- ry and Interpretation.
Ed. G. N. Devy. Orient Longman, 2002. (Page 20-25).

9. The Poetics, Ed & trans. Anthony Kenny. Oxford University Press, 2013.

Suggested equivalent online courses:

1. https://archive.nptel.ac.in/courses/109/106/109106084/

2. http:/fwww., dlglmat mlngtellcourseslwdeoll09104135/L30 html
Hii in/courses/109/104/109104135/

; 1- Di‘Assessiment and Evaluation:
Suggested Continuous Evaluation Methods: e %
Maximum Marks: 100 gt
Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam jUE) 60 Marks
Internal Assessment: Continuous a) Class Test y
Comprehensive Evaluation (CCE) b) Presentation/ Aﬁglgmne%()mz/ Group 40
Discussion etc Sy
c) Appropriate we:gh;ag@ of attendance in the
class.

Note: Assessment odes for the Internal Evaluation
will be based on thexguldehnes issued by UGC on (i)
“EvaluatlonReforms in Higher Education
Institiy ‘éél cmber 2019” & (ii) “Innovative

93 .

_Peda, roaches and Evaluation Reforms-

2021%
External Assessment: y § tlon (A) Very Short Questions-5 5x1=35
University Exam Section £ Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours [ (With internal choice)

.| Section (C); Long Questions-5
(With internal choice

5x8=40
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'. Program: PG 1-Year

Sem: l

Discipline Specific Elective/)

Session: 2025-26
Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-32
3 | Course Title English Language and Linguistics (Paper II)
4 | Course Type (Core Course/ Core Course

5 | Pre-requisite (if any) To study this course, a student is mandated to hachnghsh
Literature in UG Programme as a ma_lor/mmor(g) 0T anltted in
PG programme through an entrance test conducted by the HEL
6 | Course Learning outcomes On successful completion of this coursg, the“slﬂdents will be
(CLO) able to: b

1. To understand the fundamental nature of language and its
vital role in the evolutlon and developrnent of human
civilization, :

2. Todevelopa &geutral accent and communicate in globally
intelligible English by mastering word stress, inflection,
intonation, and voice'modulation. '

3. To Analyzs the influence of social groups on language,
and explqre how language evolves and adapts over time
angm different contexts.

4 To gain famrllanty with sentence structure, with a focused

. a study on the components and functions of various
o g sentence segments.
S, To comprehend the function and application of key
. literary devices in the interpretation and appreciation of
Wl % ®  literature
1% 6. To understand syntactic and semantic changes in grammar
7 | Credit Value g R Option- I =5, Qption- I1 & 111 =4
Total Marks 3 ' Max. Marks: 40 + 60 | Min. Passing Marks: 40

Part- B:

: Content of the Coiirse

L-T-P: Optlond 1:

Total No. of Lectures-Tutorlals Practical (in hours per week): 75
75-»0-0 Option- 1I/TII: 60-15-0

Unit

“Topics

No. of Lectures
(1 Hour Each)

Unit]

Properties of Language: Its Origin and Evolution, Structure of
English language: Form and Substance

Communicative Functions of Language: Referential, Emotive,
Conative, Poetic, Metalinguistics, Phatic, Animal vs Human
Communication

Language Varieties: Register, Style and Dialect , Idiolect,
Pidgin, Creol, Slang

Activities:

1-“Deconstruct a Sentence” Workshop:

Provide complex sentences.

Ask students to break them down into form {syntax,
morphology) and substance (meaning, semantics).
Visualize using tree diagrams or flowcharts.

15

2-Morphological Puzzle
e |

e



Give root words and affixes; students build new words and
explain how form changes substance (e.g., “happy” —
“unhappiness™).

3- Slang Dictionary Project:

Students collect modern slang from peer groups or social
media.

Compile definitions, usage, and origin in a mini “Slang
Dictionary.”

Unit I

Definition of Phonetics & Phonology, Difference between
Phonetics and Phonology. Types of Phonetics, International
Phonetic Alphabets, Phoneme

Speech Mechanism, Active and Passive Articulators.
Classification and description of speech sounds: consonants
and vowels, Phonetic Transcription

Activities:
1-Phonetics Scavenger Hunt:
. Divide the class into 3 groups: Articulatory, Acoustlc;2
Audltory

- Real-life examples
Props (e.g., straws for airflow, recordmg“”
. Present to the class. .
2-Minimal Pairs Challenge: "%”
.Prepare a list of minimal pairs ée g .
.Students identify the contrasmg!

how it changes meamngi; . ;ﬁ@*

‘Qg;:‘ik‘

(phoneme) and explam

15

Unit III

The Transformatloﬁlaglh ngneri?hve Grammar,
Syntax :Categories an%Consﬂtuents Predicates and Argument
Structure, Lexmal Megmng Relations, Maxims of

péech Act, The Co-operative Principle, Discourse analysis,
Phllosophy of Language

Activities:
1-Sentence Tree Challenge:
. Provide a complex sentence (e.g., The boy who wore a red
cap ran quickly.).
- Students draw syntax trees showing transformations (like NP
movement, WH-movement, etc.).
. Use different colours for deep structure and surface structure
2- Syntax Sorting Cards:
. Prepare cards labeled with words and phrases (e.g., NP, VP,
PP, AdjP).

- Students sort cards to form grammatical trees or diagrams
showing constituent structure.

15

Unit IV

Linguistic Fallacies, Applied Linguistics, IC Analysis,
Foregrounding, Repetition, Collocation, Collocational Clash,
Inversion, Parallelism, Coupling, Embedding,Felicity,

15
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Pragmatics, Implicature. Pun,Syllopsis, , The Grind and tenor
of Metaphor, Analyzing Metaphor,Connotation.

Activities:

1- Fallacy Hunt:
. Provide students with excerpts from advertisements, political
speeches, or social media.

. Ask them to identify and label linguistic fallacies, such as
ambiguity, equivocation, false analogy, or loaded language.

. Discuss the impact of each fallacy on meaning and
persuasion.

2- Sentence Slicing:

. Give students complex sentences.
. Have them break down the sentences into IC levels using %f@%%%
bracketing or tree diagrams. 5

. Use color coding to highlight NPs, VPs, PPs, etc.

Unit V Historical Trajectory of English in India,

the Post-Colonial Era,
The Politics of the English Language in India,
The Role of English within Indian Multilin
Contemporary Status of English in India, - s,
English in Indian Literary and Media Dlscéurses
Processes of Indian English Nativity, p T
Linguistic Features and Structuresj.of"lg%d%& Engllsh
J,&’ s

Activities: %
1-Timeline Creation " s
. Students research Ke mlféstones East India Company
arrival, Macaulay’s Migute CTSSS) English in education, post-
1947 changes. m%h %
. In groups, ey designia visual timeline or digital poster
showcasing,the’ eyolution of English in India.
2- Comgaratlv%'l‘%xt Readmg
Sa],man &ushdle Arundhati Roy, Chetan Bhagat).
§tude@ts¢compare their use of Indian English features and
%gtuxgl idioms in literary vs media discourse (TV, YouTube,
Nev

Text Books, Refrence‘Books Otherkresources

Suggestﬁd Readmgs
1.*Verma and Krishnaswami: Modern Linguistics: An Introduction (OUP 1989)
2. R K Bansal and J B Harrison: Spoken English for India
3. R K Bansal: An QOutline of General English Phonetics
4. Geoffrey Leach and Jan Svartvic: A Communicative Grammar of English.

Suggested equivalent online courses:
1. http://www.digimat.in/nptel/courses/video/109105205/1.32. html 1
2. hitps://archive.nptel.ac.in/courses/109/106/1909106114/
3. htips:/dde. manuu.edu.in/sites/default/files/DDE/DDE-SelfLearnmaterial/12ian2023/Histo
of-English-language-and-literature.

Suggested Continuous Evaluation Mes ‘
Maximum Marks: 100 : {




Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE): 60 Marks

Internal Assessment: Continuous
Comprehensive Evaluation (CCE)

a) Class Test
b) Presentation/ Assignment/ Quiz/ Group
Discussion etc.
c) Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-
2021~

40

External Assessment:
University Exam Section
Time: 03.00 Hours

Section (A): Very Short Questions-5 5x1
Section (B): Short Questions-5 5x3

{With internal choice) &
Section (C): Long Questions-5 §‘~%

60
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Discipline Specific Elective/)

Program: PG 1-Year Class : MA
Programme
Subject: English Literature
1 { Course Level 500
2 | Course Code CC-33
3 | Course Title British Literature-I: Chaucer to Restoration (Paper III (a))
4 | Course Type (Core Course/ DSE

5 | Pre-requisite (if any)

Literature in UG Programme as a major/min

To study this course, a student is mandated to ha gc%gnglish

PG programme through an entrance test COI‘I%

radmitted in
d'by the HEL

(CLO)

6 | Course Learning outcomes

able to: w*
1. understand the key featureg’*‘th
literature from the Middle

:Jiterature.

7 | Credit Value

On successful completion of this coure, % tudents will be

and styles of British

l;s Penod (14th century)
through the Restoré’tggﬁ -Petiod (late 1 7th century).

2. equip them with advanced knowledge and critical skills in
understanding and analyzing British literary works

3. develop a deep understanding of various literary genres,
historical contexts, and critical theories.

4. fostering their ability to interpret texts, engage in rigorous
analysxs and apply their knowledge in dwerse fields

e‘m]g writing specific to llterary studies of early

8 Total Marks

Total No. of Lectures-Tutorials-
L-T-P: Option-I: 75-0-0, Optﬁ‘%n-nﬂn 60-15-0

(m hours per week) 75

Option-1 =5, Optlon- II & nr=4

Unit

Topics &

No. of Lectures
(1 Hour Each)

Unit-1

Historical and %&% %%Age of Chaucer

Socio-Political "] ¢ .5 English Renaissance

backgromnd,#"=a. Elizabethan Period

Trends and ™, % Fe Restoration Age

Movemelgs Literary Features of the Age/s and Period/s mentioned above
£y ‘é%g Vg"«-, Development of Literary Genres during the Age/s and Period/s
% mentioned above

Activities:

1-Pilgrimage Roleplay:

Organize a classroom “pilgrimage” where students take on the
roles of The Canterbury Tales characters. Each student narrates
a brief original tale in the style of their character.

2- Renaissance Timeline Gallery Walk:

Create a chronological wall display of key literary, artistic, and
historical developments in Europe and England (1450—1600)
3- Dramatic Irony Game:

Quiz-style game where students identify and explain examples
of dramatic irony and soliloquy from Shakespearean plays.

15
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Unit-11
Narrative and
Epic Poetry:

Edmund Spenser: The Fairie Queene (Book- 1, canto- I)

John Milton:  Paradise Lost (Book E&II)

Activities:
1-Virtue Debate:

Topic: "Holiness as the Supreme Christian Virtue—Spenserian
Perspective vs Modern Ethics."

Engage students in connecting 16th-century moral allegory
with contemporary issues of virtue and vice.

2- Milton’s Cosmos Diagram:

Students draw the cosmological structure: Heaven, Chaos,
Hell, and Earth, with reference to lines from the text.

Add quotes and character positions (e.g., Pandemonium,
Bridge from Hell).

15

Unit-IT1
Renaissance
Poetry

f.!'
& L

M 2
William Shakespeare: Sonnets Nos. 18, 73, 129;}?},‘30% “i”%,

and 138 o R e B
‘gij ;gzj 3
John Donne: A Valediction: Forbidding Méwé
The Flea i

The Cononizatjon

T
Activities: : % %%izg -
1-Poetic Devices Scavén;
Teams compete to nd ex &5
sonnets (e.g., metag%b: alliteration, hyperbole, paradox, pun).
2- Mini Seminar Pr %nmtion:
.Divide the class in%(l». ee groups. Each group presents one of
the poems with™:.
Historical/religipus context
.Centraf@ﬂta;’)hors
.Agg’i?ﬁieﬁt:o? speaker’s logic

| .Modem interpretation

15

* Willlam Shakespeare: Macbeth

,:Iohn Webster: The White Devil

Activities;

1-Character Trial — Macbeth in the Dock:

Host a mock courtroom trial where Macbeth is tried for treason
and murder. Assign students roles (defense lawyer, prosecutor,
Lady Macbeth, Banquo’s ghost, etc.).

2- Wit and Wordplay Detective:

Identify moments of verbal irony, dark humor, or philosophical
reflection in Flamineo’s speeches. Discuss how language
reflects cynicism.

15

Unit-V
Fiction and
Prose

John Bunyan: Pilgrim's Progress

Francis Bacon: Of Friendship, Of Revenge,
Of Love

15




1- Character Diary Project

Students write first-person diary entries as Christian or another
character (e.g., Faithful, Hopeful) after major events in the
story, reflecting on the emotional and spiritual impact.

2~ Symbol Sorting Game:

Provide symbols and scenes on cards (e.g., Burden, Wicket
Gate, Apollyon, Interpreter’s House) and have students explain
or match them with their allegorical meanings.

3- Moral Aphorism Poster:

Have students select key aphoristic statements from Bacon’s
essays (e.g., “Revenge is a kind of wild justice”) and iilustrate
them with real-life examples or metaphors.

s: Sonnet, Epic, metaphysical

Text Books Reference Books, Other resources —ﬁ

Suggested Readings: oy, ﬁ%
1. "The Norton Anthology of English Literature" edited by Stephen Greenblatt and M. H. Abrams,
8" ed., Norton, 2006 w b ud

2. "The Oxford Handbook of British Literature and Theology”, OUP UK, 2009
3. Albert, Edward, "History of English Literature" Oxford, 201 7@?‘]@%%?
4. Abrams, M.H. "A Glossary of Literary Terms", Cengage India Private Limited, 11th edition, 2015

Suggested equivalent online courses: & %{ &
1-https://archive.nptel.ac. m/courses/l(}9lll]6/109106124.';}; L U
2- nptel ac. m/noc19 hs46/prev1ew %& ‘gf :E"“%\a

Suggested Contmuous Evaluation -,.;! nds:
Maximum Marks: 100 S
Continucus Comprehensive Evaluations( C %%40 Marks,University Exam (UE):60 Marks

Internal Assessment: Contmuou_% a) Class Test
Comprehensive Evaluation (CCE)_ %, b) Presentation/ Assignment/ Quiz/ Group 40
‘ Discussion etc.
¢) Appropriate weightage of attendance in the
class.

Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-
2021~

ssessment: Sectinn(A)V: Very Short Questions-5 5x1=35
sity Exam Section Section (B): Short Questions-3 5x3=15 60

TNEE
Time: 03.00 Hours ' (With internal choice)
Section (C):Long Questions-5 5x8=40
. With il}temal choice)




Discipline Specific Elective/)

Program: PG 1-Year Class : MA Sem: 1 Session: 2025-26
Programme
' Subject: English Literature
1 | Course Level ' 500
2 | Course Code CC-33
3 [ Course Title Translation Studies: Theory and Practice (Paper HI(b))
4 | Course Type (Core Course/ DSE

Total No. of Lectures—_Tgltpnals»Practlcal (m hours per week): 75

1

5 | Pre-requisite (if any) To study this course, a student is mandated to have English
Literature in UG Programme as a major/min gfzogz%’a,gmitted in
PG programme through an entrance test ‘cqn%(%y the HEL
6 | Course Learning outcomes On successful completion of this cour ,?hgzsn?dents will be
(CLO) able to: g@a "

1. demonstrate a sound und of key concepts, '
theories, and appr ache& %Ir ation Studies, including
equivalence, ﬁdel?@i 30;;1165{%at10n foreignization, and
cultural trans eneg A 1o undertake Literary
Translation wor at | pnmary level.

2. enableto undertakg@translatlon in official contexts and
mass media®;,

3. @usétheoretlcal models (e.g., linguistic,

. st/ postcolonial, feminist, and cultural
* approaches) to the analysis and practice of translation,
?:ﬁ“ggﬂ% the cultural, political, and ideological
. iplications of translation practices in different socio-
T . historical contexts.
5 f“iﬁs% 5. "use digital translation tools (CAT tools, MT, glossaries)
& % »_ effectively in translation practice
7 | Credit Value i Option- I = 5, Optien- I1 & 111 = 4
8 | Total Marks @gf% 53 | Max. Marks: 40 + 60 Min. Passing Marks: 40
e Lontencofthe Course .- = ¢ e

L-T-P: Option-I: 7 »‘-‘ti—o\ '@pnon- IVIII: 60-15-0

No. of Lectures
{1 Hour Each)

Studies

traditions

Definition, scope, and significance of Translation

History of translation: Western and Non-Western

15

Key concepts: Source Text (ST) and Target Text (TT)
equivalence, fidelity, domestication vs. forcignization
¢ Major theorists: Eugene Nida, Walter Benjamin,

Lawrence Venuti, Roman Jakobson
Activities:
1-Timeline Creation (Poster/Infographic):
Students create a timeline showing key developments in
translation history in both Western (e.g., Cicero, St. Jerome)
and Non-Western (e.g., Panini, Ziauddin Barani, Dara Shikoh)
contexts.
2- Translation and Empire Workshop:

%ﬁ;@”

[



Explore colonial use of translation — e.g., British translation
of Indian legal texts — and its impact. Encourage students to
analyze short colonial-era translated texts.

3- Concept Card Game:

Create a classroom game using cards labeled with definitions,
examples, and theorist quotes related to key terms. Students
match and explain them.

Unit I1 » Linguistic approaches: Catford, Vinay & Darbelnet 15
Theoretical *  Functionalist theories; Skopos Theory (Reiss &
Approach to Vermeer)
Translation * Postcolonial Translation Theory: Tejaswini Niranjana,
Gayatri Spivak
+ Feminist Translation: Sherry Simon, Luise von Flotow 5,
¢ Deconstruction and Translation: Derrida’s influence S, Ty
Activity * %‘?& oy
1-Comparative Translation Task: g Kg
Students translate a simple paragraph and compare their : T
version to others using linguistic strategies. They must _]Lgm E T
which strategies they used and why. " A - "
2- Purpose-Driven Translation Task: e % e
Provide one source text and assign different ﬂrp%jéi @?ﬁ
translate for tourists, academics, or children%demﬁproduce
varied target texts and reflect on their choiges. Yo
3- Critical Text Discussion: . '
Assign excerpts from Spivak’s ‘%ggi%c%?; ranslation” or
Niranjana’s “Siting Translation”, S E'% sfead mini-seminars
on: % "gﬁ % i
.Translation and power 3
.Voice and agency .. ’
: .Eurocentrism in trafislatio
Unit IIT . Untranslatému;guistic and cultural challenges 15
Cultural and s Powgr dymamids ih translation: Who translates whom?
Ethical Issues in *  Ethics'of transfation: Manipulation, censorship, and
Translation ideplogjcabshifts
. §:§;§,lé‘g%j1e translator: Invisibility vs. intervention
Activitles:
1 ﬁgﬁiﬁﬁtable Word Gallery:
; 'mﬂ%*p?s create digital or physical exhibits of culturally bound,
_ 4| untganslatable words (e.g., jugaad [Hindi], gezelligheid
. %[zDutch], saudade [Portuguese]) with:
w4 ".Cultural context
Possible translations or footnotes
-Reflection on the loss/gain of meaning
2-Compare & Contrast Activity:
Provide censored vs. original versions of a political or literary
text. Ask students to:
Identify changes
-Evaluate impact on ideology and reader perception
Unit IV ®  Translation techniques: Transposition, modulation, 15
Practical adaptation, compensation
Translation

* Literary vs. non-literary translation: Challenges and
strategies

Editing and revising translations

‘Machine Translation vs. Human Translation: Pros and
cons

* Methodologies for translation in new media and

technologies
1 % ,—-—-“_’ —




Activity: Comparative Analysis: Compare a machine-
translated text (Google Translate) with a human translation.

Unit vV . 15
Translation in e  World literature and translation: The role of translators

the Global in canon formation

Context + Retranslation: Why some texts are retranslated

(e.g., The lliad, The Bhagavad Gita)

' o Translation and digital media: Subtitling, dubbing, fan
translations ’

¢  Career prospects in translation: Publishing,

localization, subtitling

Activity:

1-Canon Debate:

Motion: “World literature is shaped more by translators than

by authors.”

Students research cases (e.g., Tagore's Gitanjali, Garcia é,g
Marquez, Homer) and debate the translator’s role in canon-gph
building. &

2- Side-by-Side Comparison Task: S
Students compare two translations of the same passagc from
The Tliad, The Bible, or The Gita. They anal;gie g i
.Lexical choices
.Cultural emphasis
.Shifts in tone

Then speculate on the reasons behmd tlge retranslatlon (e.g.,
changing ideology, new audience’ modem ianguage)
Keywordsfl‘ ags: Translatlon F unctmnal Theoncs fi

‘]%llon Techniques, Machine Translation,

Text Book ef?r&nceBooh Other resources

Suggested Readings:
Bassnett, Susan. Translat onS NB
. s Invisibility.

Venuti, Lawrence. The Tra lato

1.

2

3. Nida, Eugene. Toward, g Sqence of Translating.

4. Spivak, Gayatri. "T@&Palzttcs of Transiation.”

5. Bassnett, Susan ln;;&ca :Discourse, Media and Translation, CambridgeScholars, 2010,

6. Bassnett Sus "TriVedi Harish, “Post-Colonial Writing and Literary Translation™ in Post-
Colonial T;ans}a;xon Theory and Practice. Ed. London:Routledge, 1999.

7. Didier, Co; te‘s@e Poetics and Politics of Literary Translation, New Delhi,2011. 71

8. Ghuryé; G S Caste, Class and Occupation: Popular Book Depot, 1961.

9. Guha, Ranjlt and Spivak Gayatri Selected Subaltern Studies: Eds., Oxford University Press, New
York and Oxford, 1988.

%uggested egmvalent online courses:

2y 4https://nptel.ac.in/translation
3. hitps://archive.nptel. ac.mlcontentlstora e2[courses/109104050/lecturelll 3htm

Suggested“Contmuous Evaluanoh Methods.
Maximum Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE): 60 Marks

Internal Assessment: Continuous a) Class Test
Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ Quiz/ Group 40
_ Discussion etc.
c) Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on {i)

el




“Evaluation Reforms in Higher Education
Institutions- November 2019 & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-
20217

External Assessment:
University Exam Section
Time: 03.00 Hours

Section (A): Very Short Questions-5 5x1=3%5

Section (B): Short Questions-3 5x3=15
{With internal choice)
Section (C): Long Questions-5 5x8=40

With internal choice

60




rogrm. PG 1-Year

Class : MA

Discipline Specific Elective/)

Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-33
3 | Course Title Amgerican Literature (Paper- I {¢))
4 | Course Type (Core Course/ DSE

5 | Pre-requisite (if any)

To study this course, a student is mandated toshave English
Literature in UG Programme as a major/minor(s) or admitted in
PG programme through an entrance test conducted by the HEL

(CLO)

6 | Course Learning outcomes

On successful completion of this course, the students will be
able to:
1. equip them with advanced knowledge and critical skills in
understanding and analyzing American literary works
2. develop a deep understanding of various literary genres,
historical contexts, and critical theories.
3. fostering their ability to interpret texts, engage in rigorous
analysis, and apply their knowledge in diverse fields
4. Examine the role of American literature in shaping and
critiquing national identity and democratic ideals.
5. develop coherent arguments in written and oral form
through close reading and literary analysis.

7 Credit Value

Option-1=5, Option- 11 & NI =4

L-T-P: Option-I:

8 Total Marks

Total No of Lectures-Tdtonals—Practlcal (in hourvs“j;é’r week) 75

Max Marks: 40 +6O Min. Passing Marks:40
~ tentar el e

75-0-0, Option- IVIII: 60-15-0

Unit

Topics

No. of Lectures
(1 Hour Each)

Unit-1
Poetry

Phillis Wheatley — On Being Brought from Afvica to America
Walt Whitman — Selections from Leaves of Grass (Song of
Myself-1); A Sing the Body Electric -1

Edgar Allan Poe- Alone, Annabel Lee 10

Robert Frost ~ The Road Not Taken, After Apple Picking, Gift

outright

Activities:

1-Irony Hunt & Discussion:

Students identify subtle ironies in the poem and discuss how
Wheatley subverts Eurocentric Christian rhetoric.
2-Democracy & Self Activity:

Discussion or debate on: *“Is Whitman’s ideal of the self still
relevant in the digital age?”

Unit-11
Drama

Arthur Miller — Death of a Salesman

Edward Albee — Who's Afraid of Virginia Woolf? 15

Activities:
1-The American Dream Debate:

Motion: “The American Dream is a myth that destroys more
than it empowers.”

SV




2- Virginia Woolf Research Link:

Ask students to research Virginia Woolfs life and explore why
her name/title is symbolically important. Present findings as a
short oral report or infographic.

Students support arguments with examples from the play and
modem parallels.

Unit-I11 Toni Morrisen - The Bluest Eye

Fiction William Faulkner- Light in August
Activities:
1- Pecola’s Diary — A Creative Writing Task: 15

Students write 2-3 diary entries from Pecola’s point of view at
key moments in the novel. Focus: her emotional landscape and
imagined inner voice.

2- Character Intersection Mapping:

Using a chart or diagram, students map character intersections
(Joe, Lena, Hightower, Byron), and identify themes of
redemption, exile, judgment, and belonging.

Unit-IV Charlotte Perkins Gilman — The Yellow Wallpaper
Short Stories John Cheever — The Swimmer, Reunion
: Activities:
1 Room lllustration Task: “Draw Her World; 15

Students illustrate or digitally render the narrator’s room based
on her descriptions.

-> Discuss how the setting reflects her mental state and social
entrapment.

2- Two-Voice Monologue;

Students write and perform a duet monologue—one voice for
the son, one for the father—reflecting on the same event from
two psychological angles.

Unit-V Ralph Waldo Emerson —Self-Reliance

Prose Frederick Douglass — What to the Slave Is the Fourth of July?
Activities:
1- "Emerson Today" Podcast Clip: 15

In groups, students record a short podcast discussing:

“What would Emerson say about social media, cancel culture,
or academic pressure?”

— Encourages applying Transcendentalist thought to modern
dilemmas.

2- Then vs. Now: Liberty Audit:

Students choose a contemporary issue (e.g., racial profiling,
voting rights) and research:

-How Douglass’s arguments remain relevant today

Present a comparison in the form of an infographic or
slideshow.

Keywords/Tags: American Literature, Poe

, Drama, Fiction, Prose
i 54 n!;{:
Text Books, Reference Books, Other resources

Suggested Readings:

1. Albee, Edward. Who's Afraid of Virginia Woolf? Dramatists Play Service Inc., 2005.
2. Cheever, John. The Stories of John Cheever. Vintage, 2000.
3. Douglass, Frederick. "What to the Slave Is the Fourth of July?" Frederick Douglass: Selected
Speeches and Writings, edited by Philip S. Foner, Chicago Revigw Press, 1999.
\}
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4. Emerson, Ralph Waldo. “Self-Reliance.” Essays: First Series, 1841. Project Gutenberg,
https://www.gutenberg.org/ebooks/16643.

5. Faulkner, William. Light in August. Vintage, 1990.

6. Frost, Robert. "The Road Not Taken," "After Apple Picking," and "The Gift Qutright.” The Poetry of
Robert Frost, edited by Edward Connery Lathem, Holt, Rinchart and Winston, 1969,

7. Gilman, Charlotte Perkins. “The Yellow Wallpaper." The New England Magazine, 1892. Project
Gutenberg, https://www.gutenberg. org/ehooks/1952.

8. Miller, Arthur. Death of a Salesman. Penguin Books, 1998.

. Morrison, Toni. The Bluest Eye. Vintage, 2007.

10. Poe, Edgar Allan. "Alone" and "Annabel Lee." The Complete Poems of Edgar Allan Poe. Project
Gutenberg, htips://www.gutenberg.org/ebooks/ 1067,

11. Wheatley, Phillis. "On Being Brought from Africa to America." Poetry Foundation,
hitps://www.poetryfoundation.org/poems/45465/on-being-brought-from-africa-to-america.

12, Whitman, Walt. Leaves of Grass. 1855. Project Gutenberg, htips://www.gutenberg.org/ebooks/1322.

13. “Poetry Foundation.” Poetry Foundation, https://www.poetryfoundation.org/.

14. “Project Gutenberg.” Project Gutenberg Literary Archive Foundation,
https://www.gutenberg.org/. .

15. “Library of Congress.” U.S. Library of Congress, hitps://www.loc.gov/.

16. “Internet Archive.” Internet Archive, https://archive.org/.

17. “American Literature.” AmericanLiterature.com, https://americanliterature.com/.

18. “Modern American Poetry.” Department of English, University of Illinois,
https://www.modernamericanpoelry.org/.

Suggested equivalent online courses:
1- https://archive.nptel.ac.in/courses/109/106/109106099
2- https://www.britannica.com/art/American-literature
SRR 4 Part. ment and Evaluatio
Suggested Continnous Evaluation Methods:
Maximum Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks,University Exam (UE):60 Marks
Internal Assessment: Continuous a} Class Test
Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc.
c) Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-

‘ 2021”
External Assessment: Section(A): Very Short Questions-5 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours ' (With internal choice)
Section (C):Long Questions-5 5x8=40

(With internal choice)




Program: PG 1-Year

Session: '. ‘

Discipline Specific Elective/)

Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-33
3 | Course Title Film Studies (Paper- 111 (d))
4 | Course Type (Core Course/ DSE

th

Pre-requisite (if any)

To study this course, a student is mandated to hamgnglish
Literature in UG Programme as a major/mingy, or admitted in
PG programme through an entrance test ®onduc y the HEIL

6 | Course Learning outcomes

On successful completion of this coul"gf, ﬂlgzgndents will be

Define what is cinema andsits g%s
Identify the aspects of n% om text to screen-
visual representati

Demonstrate afkno led?g%vof film narrative and
techniques, ""?,j?' 2

Explain the ge nnmplagxes for analyzing images, sound
and costume narratlve film

Sy% ] rzgm “themes and issues portrayed in both forms,
V_éWew a ﬁlm

(CLO) able to:
1.
2.
3.
4.
7 | Credit Value

Total Marks

Total No. of Lectures-Tuorials Practi

més;; Iigurs per week) 75
L-T-P: Option- I: 75-, Option- II/III'%G :

_ ‘%;[ Acnwtles

each).

or mood.

Parasite, or Amélie).

placement, props.

to sound.

2- Scene Breakdown —

Unit Topics s No. of Lectures
8 e (1 Hour Each)

Unit1 . Defi mtlonﬂgd@%ope of Film Studies 15

Reading Film Elementsio El]m Point-of-View, The Rule of Thirds, Shots

'abhshmg, Medium, Close-up, Over-the-Shoulder,
. '“ccfmg, Transitional), Scenes, Mise-en-scene, Sound
R ];Dre etic, Non-Diegetic], Genre, The Auteur Theory

“ “1-Shot Identification with Film Clips:
*.Show short clips from diverse films (e.g., 3060 seconds )

.Students identify the type of shot used (close-up, establishing,
over-the-shoulder, etc.).

-Follow-up: Discuss how each shot contributes to storytelling

-Ask students to break it down: lighting, costume, setting, actor

-Present findings as a group.
3- Create a Micro-Scene:

In groups, students plan and shoot a 1-minute scene using at
least 3 different shot types, clear mise-en-scéne, and attention

.They must explain their choices in a reflection.

Mise-en-Seéne Analysis:
.Choose a powerful film scene (e.g., from The Godfather,

b Pl



Unit II
Adapting
Literature on
Screen & Back

Hutcheon, Linda. “Beginning to Theorize Adaptation: What?
Who? Why? How? Where? When?" A Theory of Adaptation,
Routledge, 2006.

Baetens, Jan, “From screen to text: novelization, the hidden
continent.” The Cambridge Companion io Literature on
Screen, edited by Deborah Cartmell and Imelda Wheleham,
CUP, 2007.

Activities:
1-Adaptation Mapping Activity:

.Students map multiple adaptations of a single source (e.g., =
Pride and Prejudice — 2005 film, Bridget Jones’s Diary, %,. :
graphic novel, ete.),

.Use Hutcheon’s framework: What was adapted? By whom% %
Why/how/when?

.Present in group posters or digital charts.
2- Media Hierarchy Pyramid:

.Students create pyramids ranking literary textsé ﬁlms ‘and
novelizations. E

.Then re-evaluate based on Baetens and Hu%heon does their
perception shift? .

.Group discussion on why mediﬁ%ra(%hxes exist.

&

15

Uni¢ I

From Text to
Screen: A Case
Study I

(e &, Hamlet in post-pandemic India, or Pather Panchali in a

£ |.Based on adaptation theory.
“| 2- Novelization Exercise

Satyajit Ray*s Patheé P
Bandyopadhyay’s %, ,
Pather Panchali) ™%
Vishal Bhardwaj s{la‘?%eﬁ(adaptation of Shakespear’s Hamlet)

'%Q Edﬁp@ﬁon of Bibhutibhushan

Activities; g«#‘g

1-Scene Reé-Creation Workshop:

Studcnis %ork*m groups to adapt a key scene from Hamlet or
Par.hgr Pgnchall into a different cultural or temporal context

fu;unstlc dystopia).
.PreSent as a live script reading or storyboard with rationale

.Students novelize a short scene from Haider or Pather
Panchali.

-Focus on internal monologue, narrative voice, and background
detail,

-Reflect: What gets lost/gained when moving from visual to
prose?

15

Unit IV

From Text to
Screen: A Case
Study

Joe Wright: Pride and Prejudice (adaptation of J Austan’s
Pride and Prejudice)

Steve McQueen: 12 years of a slave (adaptation of 12 years of
a slave Solomon Northup)

Activities:

1-Narrative Voice and Subjectivity:

-Pride and Prejudice is told largely from Elizabeth Bennet's
perspective,

15

.12 Years a Slave is autobiographical and deeply intraspective.

el




. Students identify cinematic equivalents:

.How do shots, editing, and sound replace narrative voice?
.How are perspective and empathy handled differently?

2- Fidelity Spectrum: Strict, Loose, Free:

.Place Pride & Prejudice and 12 Years a Slave on a “Fidelity
Spectrum” from strictly faithful to radically free.

-Support placement with evidence: scenes, character portrayals,
omissions, additions, tone.

.Use Hutcheon’s model: "Adaptation is not reproduction but
re-interpretation.”

Unit vV Popular Culture- - Literary Model, Language, Attire,

The Influence of | Entertainment, Art, Sport, Fashion, Music 1
Film and Writing a Film Review -Plot, Genre, Role of actors,

Literature Background information, condensed synopsis, e [, 5

argument/analysis, evaluation, recommendation, opinion oy

Activities: .
.Thematic Film Review Through the Lens of Po u!;ai‘
Culture: T e
-Choose a culturally rich film (e.g., Zindagi Na Mil _’.%i?g)obara,
Barbie, Rockstar, Rang De Basanti, La La Lan B’Qc’k
Panther) and ask students to; Y e

.a. Identify Pop Culture Elements in t &gjlmg

.What kind of slang or regional [anghiagé js iised?

.Does the costume reflect cl\;qrregﬁfé?hg;on trends?

.Are there iconic songs? Isiit a cultural‘trend?

How are leisure and lifestyle:shown?

.Any visual or perfofr anca%}'t%featurcd?

.Are traditional or ggf‘%f sports highlighted?

-How is fashion integrated into storytelling?

b.Title & Background (director, release year, setting) '
.Condense@&ﬁiqgsis (no spoilers if possible)

Genre & How it refates to popular taste

.Rolq_oféétq‘i's — Performances and star image in pop culture
.Aéggmggtmnalysm — How the film engages with

%gé%emgorary pop culture .

£l ?Ega\h;almn ~ Technical, narrative, emotional effectiveness
“{..Recommendation — For whom and why?

#1_Write a Film Review Covering:

W5

Keywords/Tags: Adaptation, New world Cinema, parallel cinema, Indian Cinema, Avant-garde,
cinematdgraphy:

Part- C; Learniig Resources. 1 1
Text Books, Reference Books, Other resources

o

Suggested Readings:

1. Key Concepts in Cinema Studies by Hayward Susan Film Studies : The Basics by Amy Villarejo
Oxford Dictionary of Film Studies by Annete Kuhn A Theory of Adaptation by Linda Hutcheon .
2. Arijon, Daniel. Grammar of the Film Language. Focal Press, 1976.

Baetens, Jan. “Novelization, a contaminated Genre?” Critical Inquiry, vol. 32, no. 1, 2005, pp. 43-60,

4. Casetti, Francesco. “Adaptation and Mis-Adaptations: Film, Literature, and Social Discourses.” A

Companion to Literature and Film, edited by Robert Stam and Alessandra Raengo, Blackwell, 2004.

Jonze, Spike, director. Adaptation. Columbia Pictures, 2002.

6. Kellner, Douglas. “Kubrick’s 2001 and Vision of Techno-Dystopia.” Technology and Democracy:
Toward A Critical Theory of Digital Technologies, Technopolitics, and Technocapitalism , Springer,
2021, pp. 237-255.

7. Metz, Christian. Film Language: A Semiotics of the Cinema. Oxford University Press, NY, 1974,

b plag—
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8. Monaco, James. How to Read a Film: Movies, Media, and Beyond. 4th ed., Oxford University Press,
NY, 2009.

9. Rajewsky, Irina O. “Intermediality, Intertextuality, and Remediation: A Literary Perspective on
Intermediality.” Intermédialités, no. 6, 2011, pp. 43-64.

Suggested equivalent online courses:

1. bitps:/farchive.nptel.ac.infcourses/109/106/109106079/

2. http:/fwww.digimat.in/nptel/courses/video/109106170/1.54 . html

3. http://elearn.psgeas.ac.in/np tel/courses/vndeo/ 109106079/L36 html

' Suggested Contmuous Evaluation Methods o
Maximum Marks: 100

Continuous Comprehensive Evaluation

CCE): 40 Marks, University Exam (UE): 60 Marks

Internal Assessment: Continuous
Comprehensive Evaluation (CCE)

a) Class Test

b) Presentation/ Assignment/ Quiz/ Grou
Discussion etc.

¢} Appropriate weightage of attendanc %
class.

Note: Assessment modes for the In 'luatlon
will be based on the guidelines 1ssue%by Con (i)
“Evaluation Reforms in nghgr Educgﬁ’é%i
Institutions- November 201978 n:)é’?nnovanve

Pedagogical Approaches,and Eyalhation Reforms-
2021 %

40

External Assessment;

Section (A): Very_ﬁrt Quﬁnsé 5x1=5

University Exam Section Section (B); Shor{ Questions-5 5x3=15 60

Time: 03.00 Hours ““(??t‘;nntémal choice)
: Q@‘*Lﬁn ‘Questions-S

h mtemal chmce

5x8=40




Programme

wProgram PG l-Year Class : MA

| Sem: I ' Session: 2025-26 “

Subject: English Literature

Discipline Specific Elective/)

1 Course Level 500

2 | Course Code CC-33

3 | Course Title Use of Digital Tools in English Literature (Paper- I (¢))
4 | Course Type (Core Course/ DSE

5 | Pre-requisite (if any)

To study this course, a student is mandated to have. ﬁngllsh
Literature in UG Programme as a major/mlnor(s?gr admitted in
PG programme through an entrance test ‘conducted’ by the HEI.

6 | Course Learning outcomes

On successful completion of this course, the'stadents will be

(CLO) able to: 3

1. Identify and utilise various lC ;an
literary to Engage Students withd vanety of digital tools
and platforms to analyze mtéfpret and study literary

' works. &

2. Usethese technglog:es ima literary context in an ethical
way.

3 introduc;§; siudents to the potential of ICT and Al for
enhancmg the study of English Literature.

4. Foster critical thinking about the impact of technology on

‘hterature and literary scholarship.

S,mw Evaluate the strengths and limitations of using technology

_ :m"hterary studies.
7 | Credit Value kN “‘i;a, " Option-1=35, Optlon- N& =4

Max Marks 40+60

Total No. of Lectures-Tutorlals-Pract:c

h 'hours per weelt()‘:' 75 o

L-T-P: Option- I: 75-0-0, Optlon- ]UIII 60-15-0

Unit Topics .~

No. of Lectures

Introduction to
ICT and Alin
English

Literature

of ICT and Al

literature
e Key concepts:

Activities:
JInstructions:

Use a digital mind-ma

citation tools, etc.
.End with a Kahoot! or

Instructions:

“Definition and scope of Digital Tools in literary studies
Evolution of digital humanities and its impact on

and online libraries

¢ Ethical considerations: Copyright, plagiarism, and
' Open-access resources

1- Overview of ICT and Al: Definitions and Basic Concepts:

to collaboratively build a map defining ICT and Al.
JInclude examples such as ChatGPT, grammar checkers,

definitions and real-world applications.
2-Digital Tool Showease and Review:

Unit- [ o Overwew of ICT and Al: Definitions and basic concepts | 15

Hypertext, digital archives, e-books,

pping tool {e.g., Coggle, MindMeister)

Google Form quiz to reinforce

o,

Rl (ﬁﬁv/




.Assign each student a digital tool (e.g., Zotero, Voyant Tools,
Google Ngram, Mendeley).

.They create a short demonstration (video or live) of how the
tool aids literary research

Unit- IT
Digital
Resources for
Literary Texts:
Digital Texts
and E-Readers
for English
Literature

+ Natural Language Processing (NLP): Basics of NLP
and its applications in literature. Text mining and
sentiment analysis

¢ Digital Text Formats: Online databases and archives-
Digital editions of literary works, E-books, PDFs, and
online journals,

» - E-Readers and Reading Apps: Popular e-readers (e.g.,
Kindle, Nook)., Features and functionalities.

e Tools for Writing Skillss Composition and
organization -'Scrivener, MS Word, PPTs, Googlé
Docs, Use of Al in PPT kY

¢ Writing & Paraphrasing Tools - Chat GPT, Cop,tlné
Google Gemini, Meta Al, DeepSeck

* Summarising Tools- Chat GPT, Chab &WE

NotebookLM %y,
¢ Proof Reading and Editing tools < PrarWr%}ng Aid,
Grammarly % ’fw‘
: A
Activities: =,

1- Treasure Hunt: Literary Arghgﬁf i‘%ploratlon
Instructions: Ty
.Give students a list of digital aggﬁ
JSTOR, Internet Archive, HathiT¥
.Create a "treasure l}ynt"‘wor s,l: z
Find a rare first edlﬁon %
Locate a 19th-centur nqvel in PDF and ePub formats.
Compare layout an% a e351b1hty features of 2 platforms.,
“role GF

%ves (e ., Project Gutenberg,

¥
t" g:

s

ctiof
n;go tool based groups (Scrivener, Google Docs, MS
d , BPT with Al Copilot).
A§5gn a creative writing or literary analysis task.
Each group creates and presents their output, highlighting:
ow the tool helped in planning, drafting, or presenting
-Al features used (Smart Compose, Design Ideas, etc.)

15

therary
Analysis:
Poetry, Drama
Fiction & Short
Story and
Drama

+ Computational/Corpus/Linguistic Stylistics:

* Corpus linguistics, Overview of tools, Acquaintance
with Shakespeare Database, Jane Austen database for
Keyness value of words, N-Gram, Collocations, Word
Frequency

* Voyant Tools, Stanford NLP. (Open Source), AntConc

-Version 4 (Open Source), Slickwrite Tools

¢ Creating multimedia presentations, Four Quadrant
approach for creating PPT

¢ Auth identification and stylistic analysis, Patterns and
trends in literary styles, Sample Model Practical
Exercises

Activities:

1- Computational / Corpus / Linguistic Stylistics

Activity: Style Sleuth: Compare Authorial Style N

15




.Objective: Enable learners to identify stylistic markers in texts
using corpus-based analysis.

JInstructions:

.Select short passages from two authors (e.g., Austen vs.
Bronté).

.Students analyze using AntConc or Vayant Tools for:

.Word frequency

.Type-token ratio

.Sentence/paragraph length

.Repetition and patterning

.Present findings as a “stylistic fingerprint” of each author.

2- Creating Multimedia Presentatlons — Four Quadrant
Approach:

.Activity: Storyboard to Slide Deck: Literary PPTs

Objective: Train students in structured and visually engaging
academic presentation making.
UInstructions:

.Teach the Four Quadrant Approach:
.Concept (Thesis or core idea) o
.Context (Background or theoretical framing) %, .
.Conflict (Analytical problem or interpretati a@g) et "%‘s
.Conclusion (Resolution or insight)

.Students pick a literary topic and build a pigesemat ﬁgn usmg Al-
enhanced tools (MS PPT Designer, Copllot

.Emphasize use of images, cmmons sngs? art,,short quotes, and
minimal text per slide.

%ﬁ’i y
i és‘iii ,

Unit- 1V

ICT in Literary
Criticism and
Pedagogy

e

o Digital literary crltlglsr%i%ﬁlogs podcasts and online
journals gj;,x:, N
‘E-learning platfo MQOCs for literature courses
Virtual classggom%ollaboratwe tools (Google
Classroom, Padlet, ljf?pothes is)
¢ Gamifi canon and interactive storytelling in literature
Activities: g
1- Build Your Own Branching Story or Literary Quiz
Game: ...
Objectlve [ntroduce narrative theory and reader interactivity
us;ng dlgltal creativity.
g?.lnsgrueg:ons

‘ Use ‘Twine or Google Forms to create interactive “choose-

; your-own-adventure style stories based on classic literature
(¢.g., Macbeth, Frankenstein).

.Alternatively, create literary quiz games using Kahoot,
Quizizz, or Wordwall focusing on plot, character, or genre
elements.

.Students present and play-test each other’s games.

-Reflect on how gamification changes reader engagement, plot
structure, or comprehension.

2-Digital Humanities Showcase:

.Objective: Bring together SklllS from all four domains,
Instructions:

.Students (individually or in groups) create a mini digital
literary magazine featuring:

-A podcast or blog review

A MOOGC review column

.Annotated text with Hypothes.is

-An interactive literary game or quiz

Publish on Google Sites or Padlet.

15




Unit- V » Introduction to digital libraries and archives (Project 15

Digital Tools for Gutenberg, Google Books, JSTOR)
Literary e . Text analysis tools (Voyant Tools, AntConc,
Research WordSmith)
¢ Data visualization in literature (G1S mapping, network
analysis)

¢ Al and machine learning in literary studies (ChatGPT,
text generation, stylometry)

Activities:

1- Digital Treasure Hunt: Literary Research Expedition:
.Objective: Introduce students to curated digital repositories for
literature and criticism.

Instructions:

.Create a scavenger hunt with tasks such as:

.Find a rare first edition of a novel on Project Gutenberg =15
.Search for 3 peer-reviewed articles on Frankenstein using .
JSTOR
.Compare scanned vs. dlgmzed texts of a 19th-century novel
on Google Books b
.Ask students to write a brief reflection on the accesmhlhtx, .
layout, and usability of each platform. s
.Discuss: “How do digital archives democratlze accesg to
literature?” Lo

2- Character Network Analysis:

.Objective: Visualize relatlonslnps n a,govel using network
theory. L m,w

Instructions: b
.Use Gephi or NodeXL to'c ea;c
interactions in a play, (eg., Haml
.Students assign weights to Qgges (frequency of interaction,
emotional tone). V_%C““’%,

.Analyze centrality; Whlc"h character is most connected? Who
isisolated? -+ Tt

.Present in a short report: Social Structures in Shakespeare.
Keywords/Tags: ICT, Al, ChaiGPT;.Google Gemini, Microsoft Binge, Scrivener, Obsidian, Notior AL,
ChatPDF, Chatbot, Pro-wnmgg And E-content, Sentiment Analysns, Voyant Tools, Antcone versiond,

t

‘ t.yvork graph of character
)

g e

S Text Books Reference Books, Other resources

Suggested Readings:

1. Dtg?ta.l Humanities in Practice — Claire Warwick et al.
2. ACompanlon 1o Digital Literary Studies — Susan Schreibman & Ray Siemens

’igecg ic Literature: New Horizons for the Literary —N. Katherine Hayles

*Digital Critic: Literary Culture Online — Houman Barekat et al.
ﬁ)Clalre Warwick, Melissa Terras, and Julianne Nyhan. Digital Humanities in Practice.

6. " Weller, Martin. The Digital Scholar: How Technology Is Transforming Scholarly Practice. .
7. Mitchell, Melanie. Artificial Intelligence: A Guide for Thinking Homans
8. Karmayogi and other Micro-Stories (Ukiyoto Publishing)
9. Fragrant Feelings. (Amazon)
10. Baldick, C. The Concise Oxford Dictionary of Literary Terma, New York: Oxford University Press,

2001.
11. Biber, D. Corpus Lingulties and the Study of Literature, Back to Future? Scientific Study of

Literature, 2011.15-23, 2013.
12. Bright, W. International Encyclopedia of Llnguxstlcs New York Oxford: Oxford University Press,

1992. Canadian Studies, 332, 196.
13. Corpus Stylistic Analysis. International Journal of Corpus Linguistics, 14, 492-523.
14. Cruse, D. A. 2004. Meaning in Language: An Introduction to Semantics and Pragmatics, Oxford

University Press
! \
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15. Cruse, D. A. Meaning in Language: An Introduction to Semantics and Pragmatics. Oxford University
Press.

16. Crystal, D. The Cambridge Encyclopedia of Language. Cambridge University: Cambridge University
press, 2004,

17. Culpeper, J. "Keyness: Words, parts of speech and semantic categories in the character-talk of
Shakespeare’s Romeo and Juliet". International Journal of Corpus Linguistics, 14, 29-59, 2009

18. DeceRteau, Michel. The Practice of Everyday Life. Trans. S. Rendall, 1984, Berkeley and Los
Angeles: :

19, Duﬁcan 1. Alice Munro's Narrative Teclinique. New York: Palgrave Macmillan, 2011.

20. Ezzat, A. G. Aspects of Language Study. Beirut: Bouheiry Brothers, 1973, y Brothers, 1973,

21. Felski, R. "Telling Time in Feminist Theory". Tulsa Studies in Women's Literature, 211, Spring,
2002

22, Fischer-Starcke, B. Keywords and Frequent Phrases of Jane Austen's Pelde and Prej udice: A

23. Flowerden, L. Corpora and Language Education. China: PALGRAVE MACMILL N =2009,2012. '

24. Halliday, M.A K. Lexis as Linguistic Level. In Bazell, CE. &. Firth, J.R Eds., g%m of LR.
Firth 148-162. London: Longman, 1996

25. Hoey, M. Lexical Priming: A New Theory of Words and Language. Londo outledge 2005,

26. Hoy, Helen. "Alice Munro: "Unforgettable, Messages.” Journal of Canadlanﬁtudles 26.1 Spring
1991:5-21,

27. Hunston, 8. 2002. Corpora in Applied Linguistics. Cambndge Umverslty Press JR. Firth 410-430,
London Longman 5 .

28. Jackendoff, R. Semantics and Cognition, London, EnglariH The MIT Press Cambridge, 1983.

29, St. Paul, Minnesota: Redleaf Press 201 1.

30. Jeffries, L., & MclIntyre, D. 2010. Stylistics. Cambndge Umversny Press.

31. Kennedy,G 1998. An Introduction to Corpus ngmstlcs London: Longman.

Suggested equivalent online courses:

1. https:
2. hitps: //www. sc:rg org/pdfice 202310301638392 Edf
3 https://www.edueation.sa, auldocsﬁ‘etld “’itﬂf-”strate

education-literature-review. pdf
fl. _ htt //digimat.in/n tel/cqumes/vnde01109107394lL01 htm‘

Suggested Continuous Evaluatmn Methoﬁs
Maximum Marks: 100 .
Continuous Comprehensive Evaluatmn ( CCEY): 40 Marks, University Exam (UE): 60 Marks
Internal Assessment Contmuous a) Class Test
b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc.
¢} Appropriate weightage of attendance in the
class,
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019 & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-

i 2021
External Assessment: Section (A): Very Short Questions-5 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours (With internal choice)
Section (C): Long Questions-5 5x8=40
J_ With 'nmal choice)
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Programme

Program: PG 1-Year Class: MA

Sem: | Sessior; : 2025—26

Subject: English Literature

Discipline Specific Elective/)

1 | Course Level 500

2 | Course Code CC-34

3 | Course Title British Literature-11: Augustan to Romanticism (Paper IV(a))
4 | Course Type (Care Course/ DSE N

5 52?“&%

5 | Pre-requisite (if any)

To study this course, a student is mandated tojnay&Eﬂghsh
Literature in UG Programme as a ma;or/mmgér(é or.admitted in
PG programme through an entrance test conducted by the HEL

6 | Course Learning outcomes
(CLO)

On successful completion of thls cnprse thestudents will be
able to: S it
1. equip them with advanced knowledge and critical skills in
understanding and analyzing British literary works
2. develop a deep understanding of various literary genres,
historical contexts, and critical theories.
3. fostering their ability to interpret texts, engage in rigorous
analysis, and apply their knowledge in diverse fields
4. condq%c% m‘fqnned literary research and present coherent
ents oral and written forms, demonstrating
E enga\ge:ge%wnh critical perspectives.

5. applyinsights from the texts to modern-day concerns such
%, 25 ecological awareness, political unrest, and individual
% freedom reflecting the ongoing relevance of Romanticism
. and Enlightenment thought.

Credit Value ks,

Option- [ = 5, Option- 11 & 111 = 4

J oo |-a

: Total Marks

1. Max. Marks 40 +60

| Min. Passing Marks:40

Content of the Course.

Total No. of Lectures-Tutorials—Practlcal (mwhours per week): 75
L-T-P: Option- I: 75-0-0: Optlon- II/TIT: 60-15-0

Unit Toplca

5%

No. of Lectures
(1 Hour Each)

Unit-1 ]

%

Socm-Pol;tu:al*”

Age mentioned above

Activities:

Teasoning.

Trends & Movements, Literary Features of the Age/s and
backgmund of " | Period/s mentioned above
the Augustan Development of Literary Genres during the Age/s and Period/s

1- Movement Match-
.Prepare cards with movement names (e.g., Graveyard School,
Lake Poets, Gothic Revival, Transcendentalism).

.Another set of cards will have features (e.g., focus on nature,
supernatural, introspection, melancholy).

-Students match features to movements and Justify their

2- Genre Performance Lab:
.Assign groups a genre (c.g., Gothic, lyric, essay, ballad).

% G " Pre-Romantic Age/The Age of Transcendentalism 15
Historical a *  Romantic Age

Up Cards:

hﬁ"”; )
— [ 2{3%””%

/




.Each group dramatizes a short piece in that form or writes a
modemn version with Romantic themes.

Unit-
II Poetry

William Weordsworth: Tintern Abbey, Ode on Intimations of
Immortality from Recollections of Early Childhood

Mathew Arnold: To Marguerite
DG Rossetti: The Blessed Damozel

Activities:

1- Nature and the Self: Comparative Reflection;
.Students write a reflective paragraph on how nature is treated
in Tintern Abbey vs To Marguerite,

Guiding questions:

.How is the human-nature relationship portrayed?
s nature a source of comfort or disconnection?
2-Stylistic Devices Hunt:

.Assign students stanzas to find:

.Similes, metaphors

.Alliteration

JImagery g’ o
Ask them to connect devices to meaning: "
.How does Rossetti’s use of religious imagerxg phfy
longing?

-How does Wordsworth’s enjmbmen?%g@ﬂow of
memory?

.Enjambment ‘::;Ea ; |
.Personification %,f% e

15

Uni¢-11T
Drama

‘5#“ =St it in today s world (e.g., business, social media, dating

5 % Y B R
Hugh Kelly: Falls Delicacy™s, &W—‘*"
Richard Cumberland: Thc W Q;Indlan

Activities: S
1- Sentimental vs: éatlrlcal;,CGmedy Debate:
.Students are d1y§d%d**%to two teams:
.Team A defggd&Res;oratlon/Comedy of Manners (e.g.,
Congreve) ‘*JE‘ Y
.Team B defends ‘Sentimental Comedy (Kelly, Cumberland)
Ea%h teglm argues which type of comedy is more effective
sgglally and emotlonally

odérn Rewrite Challenge:
In ‘groups, students rewrite a scene from False Delicacy or The
%Vest Indian in modern English.

ulture)
.Discuss what changes and what remains relevant.

15

Unit-1V
Fiction

Jonathan Swift: Gullivers Travels
Jane Austen: Pride and Prejudice

Activities:

1- Satire and Society Mapping (Gulliver):

Create a satirical map showing the four lands (Lilliput,
Brobdingnag, Laputa, Houyhnhnms).

For each, students annotate:

.Literal events

‘Targets of Swift's satire (e.g., petty politics, scientific
arrogance, human cruelty)

2- Irony Hunt (Pride and Prejudice):

15
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.Provide passages (e.g., Mr. Collins’s proposal, Lady
Catherine’s confrontation, the opening line).
.Students identify ironic tone, understatement, and character

judgment.
Unit-V Charles Lamb: Christ’s Hospital Five and Thirty Years Ago, | 15
Prose Imperfect Sympathies

William Hazlitt: Onr Reason and Imagination, On Genius and
Common Man

Activities:
1- Parallel Analysis Writing Task:
Prompt:
“Compare Lamb’s use of personal anecdote with Hazlitt's
philosophical exposition. How do their styles serve their
thematic concerns?”
2- Imagination vs Reason Debate (Hazlitt):
.Students are divided:
.Team Reason: Upholds rationality and empirical thmkmg
.Team Imagination: Defends emotion, creativity, visionary .,
power 4, n

.Use Hazlm 5 essay as foundanonal text for arguments“}% St o

Text Books, Reference Books Otheﬁlresoﬁes

Suggested Readings: &y
1. "The Norton Anthology of English Literature" edtted by Stephen Greenblatt and M. H. Abrams,
8" ed., Norton, 2006 o 4TS

2, "The Oxford Handbook of British Literature and Theology" OUP UK, 2009
3. Albert, Edward, "History of English Liter %Oxfo@ﬁZOl 7
4. Abrams, M.H. "A Glossary of L:terary Term Cengage India Private Limited, 11th edition, 2015

Suggested equivalent online courses:

1. https://archive.nptel.ac. m/courses%og%%[109106149(
2. http://www.digimat. m/ngtelfgo”urs ivideo/109106149/1.36.htm]

3 https://alg.manifoldapp.or s

~ o t- D Assessment and Evaluatio

Suggested Contmuous Evalug lonMethods

Maximum Marks: 100 ° e

Continuous Comprehegswe Evaluatxon CCE): 40 Marks,University Exam (UE):60 Marks

Internal Assessmg antlnuous a) Class Test
Comprehenswg'E%c uation (CCE) b) Presentation/ Assignment/ Quiz/ Group 40

Discussion etc.
¢) Appropriate weightage of attendance in the

class,
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii} “Innovative
Pedagogical Approaches and Evaluation Reforms-

. &,
¢ uéf

2021
External Assessment: Section(A): Very Short Questions-5 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours (With internal choice)
: Section (C):Long Questions-5 5x8=40

(Wllh mtem l chmce
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Session: 2025-26

Programme

Subject: English Literature

1 Course Level 500
2 Course Code . CC-34
3 Course Title Indian Literature in Translation (Paper- IV(b))
4 Course Type (Core Course/ DSE
Discipline Specific Elective/)
5 Pre-requisite (if any) To study this course, a student is mandated to have English

Literature in UG Programme as a major/minor(s) or admitted in
PG programme through an entrance test conducted by the HEL

6 Course Learning Qutcomes On successful completion of this course, the students will be

(CLO) able to:

1. Get acquainted with the beginning, development, and
forms of different genres of Indian Writing in
Translation, Discuss poetry, drama, fiction, and prose.
Recognise the characteristics of Indian writings in
Translation.

2. Analyse the Indian themes.

Learn comparative analytical learning.

4. Learn to compose an autobiography or a biography in
chapters. Examine the philosophical, spiritual, and social
concerns expressed in Indian Writings.

5. Leamn to analyse, interpret, and include literary devices.

(7S]

7 Credit Value Option-1=35, Opt

Total Marks

" Total No. of Lectures-Tutorials-Practical (i ho per week): 7
L-T-P: Option- 1: 75-0-0, Option- H/II: 60-15-0

Unit Topics No. of Lectures
(1 Hour Each)
Unit I Origin & Development, History, Growth, and Role of 15

Translational theories- Linguistic theory, Literary theory,
Cultural theory,
Types of Translation, SL & TL

Suggested Enrichment Activities(SEA):

I - SL (Source Language) & TL (Target Language) Focus
Activity: SL-TL Shift Analysis Exercise:

-Objective: Explore the structural, lexical, and cultural shifts
from SL to TL.

dnstructions:

Students select a bilingual version of a poem (e.g., Kabir
dohas in Hindi and English).

Highlight:

-Words that have no exact T, equivalent

.Cultural elements (idioms, metaphors)

.Grammatical transformations

Translation in India. '

‘1 | P a”.g e




.Chart differences and write a short analysis on “Negotiating
Meaning Between Languages. ™

2- Timeline and Roleplay: The Story of Indian Translation:
.Objective: Trace the historical and socio-cultural
development of translation in India.

Instructions:

.Students create a timeline (digital or physical) marking key
milestones:

.Ancient translations (Bhagavad Gita, Buddhist texts into
Pali)

-Persian-Sanskrit exchanges in Mughal India

.Colonigl-era transiations (Abul Fazl, William Jones,
Grierson) )

.Post-independence & Sahitya Akademi initiatives

Unit 11

Charles Wilkins: ‘The Bhagwat- Geeta (Dialogues of
Kreeshna and Arjun)’

Suggested Enrichment Activities(SEA):

1- Translational Theory Application:

-Activity: Mapping Wilkins on the Theory Spectrum
.Objective: Critically classify Wilkins' work within translation
theories.

Instructions:

-Revisit translation theories: Linguistic, Cultural, Literary
-Discuss: Is Wilkins ' translation more literal or
domesticated?

.Assign a group activity:

-Create a “translation theory map” plotting Wilkins
alongside modern translators.

ustify placement with textual examples

2- Reader Response & Reception Study

Activity: The Gita Goes Global:

.Objective: Explore the impact of Wilkins' translation on
European thought.

Instructions:

-Research how Wilkins* Gita was received in:

-England (Romantic poets, scholars)

.Germany (Schlegel, Hegel)

-Theosophists in the 19th century

15

Unit 111

Swami Nityaswaroopananda: Ashtavakra Gita (Chapters V
to XV) (originally in Sanskrit)

Amrita Preetam: My Friend! My Stranger,

Imroz, Talk, An Aspect

translated by Khushwant Singh (originally in Punjabi)

Suggested Enrichment Activities(SEA ):
1- Translation Theory Application:

-Objective: Apply linguistic, literary, and cultural translation
theories,

Unstructions:

.Divide the class into three groups:

-Apply Linguistic Theory to Ashtavakra Gita (fidelity to

philosophical terms like “Atman™, “Mava").

15
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Apply Cultural Theory to Amrita Pritam’s work (gender,
language, Punjabi metaphors).

.Apply Literary Theory fo both (tone, form, imagery).

-Each group presents a 5-minute mini-critique on the theory's
relevance

2- Contextual Understanding: Gender and Genre:
Objective: Compare the authorial context of a male sage and
a woman poet.

Anstructions:

.Discussion prompt:

“Ashtavakra speaks of silence; Amrita Pritam speaks into
silence.”

Students reflect on how:

.Ashtavakra Gita represents non-dual silence and detachment
Amrita’s poems represent personal memory, love, pain, and
rebellion

Unit IV

Mahashweta Devi: Mother of 1084 translated by Saimik
Bandyopadhyaya (originally in Bangali)

Hareesh S.: Moustache translated by Jayashree Kalathil
(Originally in Malayalam)

Suggested Enrichment Activities(SEA):

1- Translation Analysis Workshop:

-Objective: Examine stylistic, cultural, and political aspects
of translation.

Anstructions:

.Choose 2-3 excerpts from both works (in translation).
Students identify:

-Local/cultural references (e.g., political jargon, caste names,
idioms)

-Retained vs. glossed words (e.g., bhadralok, dalit, naxal)
-Prompt: What are the challenges in translating such loaded
texts without “flattening”

2- Thematic Group Discussion

Themes to explore:

.Resistance and repression

.Gendered violence and voice

.Caste invisibility and bodily assertion

.The politics of death

Anstructions:

.Assign each group one theme across both texts.

.Ask: How do Sujata and Vavachan represent different kinds
of resistance?

-Groups present with one visual aid (poster, chart, quote
board).

15

Unit V

Shrilal Shukla: Raag Darbari translated by Gillian Wright
{originally in Hindi)
Girish Karnad: Nagmandal (originally in Kannada)

Suggested Enrichment Activities(SEA):

I-Language and Translation Impact:

-Objective: Analyze the effects of translation on regional
idiom, tone, and culture.

Unstructions: B

15
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.Choose one passage each from the original Hindi (Raag
Darbari} and Kannada (Nagamandala) along with their
English translations.
.Compare tone, humor, and style.
.Discuss: .
“Can the flavor of satire and oral storytelling survive
transiation?
2- Dialogue Dramatization:
.Objective: Engage students in performative reading to
understand character and tone.
Instructions:
Select:
.A political exchange from Raag Darbari (e.g., between
Vaidygji and local officials)
.A dreamlike/fantasy scene from Nagamandala (e.g., Rani’s
interaction with the snake)
.Students rehearse and perform short dramatized scenes.
Keywords/Tags: Translation, Literature in Translation, Translation Theories. Linguistic theory,
cultural theory, Literary theo

T s T B - 3 A B L e
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__Text Books, Reference Books, Other resources

Suggested Readings:

I. ‘Author Surname, Initials “Book Title”, Publisher’s name, City/country of publication, Year

2. Gibson, Mary, Ellis. “Anglophone Poetry in Colonial India, 1780-1913 (A Critical Anthology) ™,
Ohio University Press, Athens
Gibson, Mary, Ellis. “Indian Angles English Verse in Colonial India from Jones to Tagore”, Ohio
University Press, 14 February 2023.
Wilkins, Charles: “4 Grammar of the Sanskrit Language ", Forgotten Books, 25% April 2018,
Singh Khushwant, “Panjabi Poems of Amrita Preetam”, New Delhi, Star Publications,2009
Suggestive digital platforms/ web links
www.ohioswallow.com

www.indianwritinginenglish.uohvd.ac.in

. https://archive.nptel.ac.in

10. https://www.translationjournal.net ,
11. hitps://scielo.org.za

Suggested equivalent online courses:
1. http://www digimat.in/nptel/courses/video/109106173/L04.htm|
2. htt

L¥S)

090N

Suggested Continuous Evaluation Methods:

Maximum Marks: 100

Continuous Comprehensive Evaluation (CCE): 40 Marks,

University Exam (UE): 60 Marks )

Internal Assessment: Continuous a) Class Test

Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc.

¢) Appropriate weightage of attendance in the

class.

Note: Assessment modes for the Internal Evaluation

will be based on the guidelines issued by UGC on (i)

“Evaluation Reforms in Higher Education

Institutions- November 2019” & (ii) “Innovative

Pedagogical Approaches and Evaluation Reforms-

2021




External Assessment:
University Exam Section
Time: 03.00 Hours

Section (A): Very Short Questions-5 5x1=35
Section (B): Short Questions-5 5x3=15
(With internal choice)
Section (C): Long Questions-5
With internal

SIPa.:g.e
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Progm: PG 1-Year Class : MA | Sem:1I Session: 2025-26
Programme
Subject: English Literature
Course Level S00
Course Code CC-34

Course Title

Commonwealth Literature (Paper IV (c))

||| -

Course Type (Core Course/ DSE
Discipline Specific Elective/)

5 | Pre-requisite (if any)

Literature in UG Programme as a major/min

programme through an entrance test condqc

To study this course, a student is mandated to hay nglish

t%g%&%&agmmed inPG
e HEI

6 | Course Learning outcomes

On successful completion of this cour&, the students will be able

L-T-P: Qption-I:

s Content of the Cours

Total No‘ of Lectures—Tumrlals-Practléql (m gurs per week): 75

75-0-0, Option- IUIIL 6,0-15 0
. & ¢

(CLO) to: S AN
1. Understand the Hlstoncaland Ei?ncal Contexts that gave
rise to Commonw alth h
2. Analyze representa %i; i%y text by authors from
Commonwealf rcg,w%ﬁl
3. Analyze Key Fheinek Concepts in Commonwealth
texts. & g
4.. Apply rglevag;t hterary and critical theories to evaluate
' alth litcrature.
5. A?&p gcfate Cultural Diversity and Global Perspectives.
7 | Credit Value ® &% wOption-1=5, Option- 11 & Il = 4
8_| Total Marks Max: aiﬁigw 60 Min, Passing Marks: 40

e

Unit

Topics

No. of Lectures
(1 Hour Each)

Unit I
Poetry

A D Hope{A i‘mm): Australia, The Imperial Islands,
Imperial’A
Jud;thﬁw%ht (Australia): The Harp and the King, At Coobold

-~Land Body, Nation: Symbol Map:
Objective: Explore how land is metaphorically linked with body|
identity, and history,

.Instructions: .

.Create a symbol map identifying recurring motifs:

A.D. Hope: desert, cultural drought, imperial imagery

Judith Wright: river, mountain, Aboriginal presence, silence
-Students annotate the poem with cotor-coded symbols and
metaphors.

Use the map to answer:

“How does each poet personify Australia, and what ideological
meanings emerge?”

2- Then and Now: Timeline of Australian Identity

-Objective: Trace poetic representations of Australia across
history.

Instructions:

.Create a literary timeline placing:

-A.D. Hope's Australia in 1930s--1950s conservative-nationalist

context

15
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Wright’s At Cooloola in 19505—1970s Aboriginal rights and
eco-awareness context

.Add 3 modem events (e.g., Uluru Statement, environmental
protests)

Unit II
Poetry

Margaret Atwood (Canada): This is a Photograph of Me,
Tricks with Mirrors
Gabriel Okara (Nigeria): Once Upon a Time, Piano and Drumj

Activities:

1- Roleplay and Dramatic Monologue:

Objective: Interpret voice and emotion in performance.
Activity: Persona Performance

Instructions:

.Students take on the persona of the speaker in:

“Tricks with Mirrors” (a woman confronting power/control) -

N

“Once Upon a Time” (a father confronting his lost mnocencg} g
-Deliver a dramatic monologue or short roleplay with gesturés ;mﬁ )
R

tone.
-Discussion; How does performance change our ﬁgderstandmg 0
poetic tone? PR L I

2- Poetry + Photography Collage: & L E‘%%i
.Objective: Link visual and poetic unagmauon‘%; o -
.Activity: "This is a Photograph of Me" —“f%lsual Response
Instructions: “

.Students use old photographs “or tx;&collages representing
hidden aspects of self, mqu%ed pyﬁ od’s poem.

A,

15

Unit IIT
Fiction

_|-references

.Add a caption or stanza i thc unseen speaker.
-Display: Classroom “nii %ﬂ L “qr igital Padlet board.
Yann Martel (Camulgg) of Pie
Chinua Achebe {Nig qa) Arrow of God

R, oy
Activities: e “‘«"zx.,f'
1- Belief Chatt + Debate
.Cregte qjelief matnx for:
Life of Pg Hmdu:srn Islam, Christianity, Rationalism
Agraw f God fgbo tradition, Christianity, coloniol authority
rgamze a debate: “Should faith evolve in response to modern
systems 7

[:'ncaurage students to back their arguments with textual

2- Survival and Symbolism: Animal Allegory Analysis:
-Objective: Understand allegory and psychological realism
Activity: Symbolism Chart (Life of Pi)

-Chart key symbols and their meanings:

.Richard Parker — Primal instinct

.The lifeboat — Civilization in isolation

.The ocean — The unconscious, uncertainty

-Task: Write a paragraph on how allegory helps Pi cope with
trauma.

15

Unit IV
Drama

Wole Soyinka (Nigeria): The Lion and the Jewel
George Ryga (Canada): The Ecstasy of Rita Joe

Activities:
1- Scene Mapping:
.For The Lion and the Jewel:

15




.Draw or digitally map Ilujinle with symbols representing
tradition (Baroka’s palace, marketpiace) and modernity
{Lakunle’s school).

.For Rita Joe:

.Map her physical and emotional journey through institutional
spaces: court, streets, jail, etc.

.Follow-up Prompt;

“How does space become a form of control or resistance?”

2- Dialogue Analysis:

.Choose scenes from both plays.

.The Lion and the Jewel: Baroka vs. Lakunle (verbal sparring)
.Ecstasy of Rita Joe: Rita Joe vs. the Magistrate or Priest
.Students annotate language for:

Irony

.Colonial discourse 5 %:? Y
Resistance : -Qg M, g}
Internalized oppression ]
Unit V Katherine Mansfield (New Zealand): A Cup of Tea, The ;;% 15
Short Stories Garden Party

Alice Munro (Canada): The Bear Came Overn,, the Mounmm
Runaway d

Activities: ,
1- Class and Power Mapping: éﬁ&

.Objective: Visualize social and po iergrchies.
j %P%ng

JActivity: %% '
Create social maps showin ng, c%mcter relationships  and

hierarchies. SN

For “The Garden! tira, the workmg-ciass neighbors

the Sheridan famil

For “A Cup of Tea™ &emary, Philip, Miss Smith.

.Use color&odeshgor themes: class, insecurity, empathy

performancg G

Folloxg-up "Small-group ‘discussion on how class shaped

choices,&

2 VisualMood Boards:

' gctlve Explore tone, setting, and mood through visua

§torytellmg

Act1v1ty

.| -Create mood boards using images, color palettes, and quotes
that reflect:

-The atmosphere of “The Garden Party” — its lightness, irony

and looming death.

.The melancholy and tension of “The Bear Came Over th '

Mountain.”

Text Books, Reference Books, Other resources

Suggested Readings:
1. Narasimhaiah, C. D. {ed). An Anthology of Commonwealth Poetry. Chennai: Macmillan India Prese,
1990,
Martel, Yann. Life of Pi. Vintage Canada, 2002.
Achebe, Chinua. Arrow of God. Anchor Books, 1989,
Soyinka, Wole. The Lion and the Jewel. Oxford University Press, 1963,
Ryga, George. The Ecstasy of Rita Joe: A Play. Talon books, 1970.
Suggested equivalent on]me courses: £,

bste” 2
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english/
2. https://resact.or

Suggested Continuous Evaluanon Methods.
Maximum Marks: 100 _
Continuous Comprehensive Evaluation

CCE): 40 Marks, University Exam (UE): 60 Marks

1. httgs:[[ebooks.inflibnet.ac.in!enngB/chapter/commonwealth-countries-and-new-literatures-in-

Internal Assessment: Continuous
Comprehensive Evaluation (CCE)

a) Class Test
b} Presentation/ Assignment/ Quiz/ Group
Discussion etc.
c) Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluatlo
will be based on the guidelines issued by UGC on‘(é)

“Evaluation Reforms in Higher Educatlomi[ns tutipns- I

November 2019” & (ii) “Innovative Peda, 031% IL
Approaches and Evaluation Reforms- 2021%,

External Assessment:
University Exam Section
Time: 03.00 Hours

Section (A): Very Short Quest10ns—5~ 3"‘%§ X 1 =5

Section (B): Short Questions-5 =~ *5x3=15
{With internal’ choice),

Section (C): Long Que tiong-5"

With intemal choicé

5x8=40

60
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Program: PG 1-Year

Class : MA ' Se:Iu B Sessnon. 2025-26

Discipline Specific Elective/)

Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-34
3 | Course Title Disability Studies (Paper- IV{d}))
4 | Course Type (Core Course/ DSE

5 | Pre-Requisite (if any)

To study this course, a student is mandated to haye, %nglish
Literature in UG Programme as a major/ming s”‘i% admitted in
PG programme through an entrance test Sonductéd’by the HEL

(CLO)

6 | Course Learning outcomes

On successful completion of this degl“ggkwi"h‘e“*students will be

able to know about: FaN

1. Disability and its studies asﬁ“a %{?ﬂ
2. Basic idea of Humanity . "‘?%«

3. Gender biasedness ™ %

After the completion thhé’degre%"*students are expected to gain
competency and under‘s@ndmga%out Disability Studies, to have

knowledge about t}%}g Sub_]e%“}lt professional and personal level as
well as to face cg&qgentwe examinations at State and National

7 Credit Value

level, %, m%

Total Marks

Total No. of Lectures—Tutorlals-Practi cal tin hours per week): 75

u‘e%;.

: if%‘mlard J. Davis:
| “(Disability Studies Reader, Chapter 1)

Conversation between the characters of Manthara and Kaikaeyi
in “AyodhyaKand”, Ramacharitmanas (Couplets 12-19)

Activities:

1- Close Reading & Text-to-Theory Application:
.Objective: Connect theoretical frameworks with sacred/literary

texts.
Instructions:

Read the Manthara—Kaikeyi dialogue {Cpls. 12-19) from

Ayodhyakand.

.Ask: Is Manthara’s bodily condition used as a metaphor or

source of power?

.Have students apply Davis's concepts of "normalcy” and

"power" to:

Manthara’s persuasive role

Kaikevi’s shift in

L-T-P: Option- I: 75-0-0, Option- Iﬂllf%ﬁ()“— 15-0
Units m %% Topics No. of Lectures
..... (1 Hour Each)
I ‘ Dcﬁmtgﬁ*ﬁhaﬁd EVOlutlon of Disability 15
Introduction to Hlstoncangrspectlves on Disability
Disability mton What is Disability

Disability, Normality, and Power,

emotional perception N

e




.Use a quote-based discussion worksheet for annetation and
comparison.

2- Role-play or Scripted Dialogue:

.Objective: Engage with narrative voice, bias, and historical
framing.

Instructions:

.Create a short scripted dialogue or dramatized retelling of the
Manthara-Kaikeyi conversation;

.One version based on Valmiki Ramayan (if referenced)

.One as a feminist/disability critique

Follow with a class discussion: How is Manthara's body used
as a symbol of deviance or wisdom?

11 John Milton; On his Blindness £ %15
Poetry on Tito Rajashri Mukhopadhyay: ‘Poem 1’ and ‘Poem 4 (The Mind %
Disability Tree: A Miraculous Child Breaks the Silence of Autism.) «%i%i‘\_g

. N8

Activities: &@,g }% A

1- Visual Poetry Response:. o i‘aﬁ

.Objective: Interpret poetry through multimodal e:gprcssmn I

Instructions: p R

.Students choose one line each from Milton and Tito’s.poems

.Create a visual representation (poster, dagltal art, photo collage)

that expresses: %

-Milton’s concept of inner hght or patign %

.Tito’s vibrant, sensory understati idjfigofthe world

2- Biography-Based Tlmegne rofile Cards:

.Objective: Contexruallze ithin their life journeys,

Instructions: Y

.Create biographical|] oﬁ ‘%s for:

John Milton (Puritan‘context; political exile, blindness)

.Tito  Rajarshi £ opadhyay  (autism, non-verbal

commumcatlon, eaﬂwntmg)

.Use them i m Q% ass presentation or peer quiz game.

s,
m Mahesh gattam Tara 15

Dramaon - Bertolt Brecht Mother Courage and Her Children

Disability  =f
e L Actmnes.

e Objectwc Understand the moral dilemmas and psychological

_1- Character Map and Ethical Conflict Analysis:

layers of characters.
.Instructions:
Create a dual character map:
-Tara, Chandan, and their parents — Identify moments of
gender-based bias, guilt, and trauma,
-Mother Courage, Kattrin, Eilif — Examine survival tactics and
moral blindness in war.
.Use color coding to highlight:
a-Ethical conflict
b-Power dynamics
c-Resistance/Sacrifice
2- Diary Entry Activity:
Objective: Foster empathy and character perspective.
Instructions:
.Write a diary entry from:

-Tara’s perspective after learning about her amputation.

st p




.Kattrin’s perspective before or after her final act.
.Encourage emotional honesty, inner turmoil, and sensory
details.

Iv 15
Fiction on Malini Chib: One Little Finger
Disability Munshi Premchand: Rang Bhoomi (Translated by Manju Jain,
2012)

Activities:

1- Role Play: Soordas vs. The Industrialists

Objective: Engage with ethical and economic debates.
Unstructions:

.Students perform a courtroom-style roleplay or town-hall
debate: %
.Characters: Soordas, the industrialist, villagers, colonial ﬁ
officers, Indian reformers. oy Yy, 8 '
.Focus: Land rights, industrial development vs. human cost. ) %%W

2- Book Talk / Podcast Simulation: f

Objective: Practice critical speaking and synthesns
Instructions: S e
.Pairs of students record a short podcast (57 jni ) f >,<g ;“ '
.Topic: “Disability, Dissent, and Dlgnlty—-&l: égm égordas to
Malini Chib” .

Include quotes, key scenes, and personal® rgspon%’é“ﬁs*

.Option: Perform live in class as a “boé?@zafé.”

v Sparsh- Directed by Sai Paranjp?&,;g% i 15
Films And Margarita with a Straw- Dltectqujﬁhonah Bose
Disability H,
Activities: Ty,

1- Poster-Makmg*f_%epreggnfatlon of Disability in Indian

Cinema:

Objective: Exploré, bfo%dﬁ themes through creative synthesis.

JInstructions:, ;

Design a vxsual pgster or digital slide comparing:

Disablhtx in Sparsh (blindness, dignity, paternalism)

Dlsablikgﬂm ‘Margarita with a Straw (cerebral palsy, sexuality,

self-dlscovery)

Inclff taglmes images, and keywords like agency, voice,
ve, i,dentlty

£ 2 anel Discussion / Talk Show Simulation:

% E Objectlve Encourage persuasive speaking and critical debate.

% % 7| Instructions:

.Organize a mock panel with.student role-play as:

.A disability rights activist

.A film critic

.A caregiver

.A person with lived experience of disability

.Topic: “Cinema and the Constructien of the Disabled Self”

Keywords/Tags: Specially-Abled, Normality, Mental illness, social biasedness, Blindness and Visual
Culture, Deafness, intersectionality between gender and disability.

Text Books, Reference Books ..Other resources

Suggested Readings:
1. Oliver, Michael. Understanding Disability: From Theory to Practice. New York: St. Martin's Press,
1996, Dattani, Mahesh. Tara. New Delhi: Penguin Books, 2000.
\

el P
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Premchand, Munshi. Rangbhoomi. Delhi: Oxford University Press, 2010.

Chib, Malini. One Little Finger. SAGE Publications India Pvt Ltd., 2011.

Keller, Helen. The Story of My Life. Dover Publications, 1996.

Piepzna-Samarasinha, Leah Lakshmi. Care Work: Dreaming Disability Justice. Arsenal Pulp Press,
2018.

6. Cheyne, Ria. Disability, Literature, Genre: Representation and Affect in Contemporary Fiction,
Liverpool University, 2019

el o

1. Suggestive digital platforms/ web links
s://www.hetstar.com/in/movies/margarita-with

-a-5traw/1971313988%?utm source=gwa

2. hittps://www.primevideo.com/dp/amzn].dv. ti.c13fae8b-d77e-4fb2-b8d6-

f4635732d519?autoplay=0&ref =atv cf strg wb &

o :ei%% %%
Suggested equivalent online courses:
1. https://archive.nptel.ac. m/courses/109/106/109105%g ‘g

.“Suggested Contmuous Evaluation Methods -
Maximum Marks: 100

Continuous Comprehensive Evaluation (CCE): 40 Marks, Umvers; éx (UE) 60 Marks

Internal Assessment: Continuous a) Class Test Y L
Comprehensive Evaluation (CCE) b) Presentat@g??%smgnmemf Quiz/ Group 40
Discussiop gte.
c) Appméﬁqg.‘welghtage of attendance in the \

aSs

%€
A modes for the Internal Evaluation
e guidelines issued by UGC on (i)
g Reforms in Higher Education
.Institutiohs- November 2019” & (ii) “Innovative
1i%éi‘gogical Approaches and Evaluation Reforms-
= g2l

External Assessment: %f-- 4 Section (A): Very Short Questions-5 5x1=5
University Exam Section N’ %, % | Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours ’ (With internal choice)

y Section (C): Long Questions-5 5x8=40
(With internal choice)

R




otal No. of ectures-Tutonals Practical
L-T-P:

Program: PG 1-Year ‘| Class : MA Sem: I Session: 2025-26
Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-34
3 [ Course Title Research Skills and Methodology (Paper 1V, ¢)
4 | Course Type (Core Course/ DSE
Discipline Specific Elective/)
5 | Pre-requisite (if any) To study this course, a student is mandated to ha;
Literature in UG Programme as a major/min
PG programme through an entrance test ¢on d
6 | Course Learning outcomes On successful completion of this couﬁg;%
{(CLO) able to: m )
1. The students will have acgiiired ¥howledge of the
different mechanics of w\uﬁgi and will be able to
2. use them in their re ectively.
3. The students will Hav ggﬁeloped a thorough
understanding Qggesmﬁ methodology and its basic
4. concepts aggl w1!F~t;g;hble to apply the MLA guidelines to
researc};?documentatmn
5. ll be able to identify the trends in
r@‘g g%o&ﬁf? research and successfully formulate
% rélSyaiif research questions.
7 | Credit Value ] . a:”k‘*‘!?puon- I=5, Optmn— 11 & HI=4

Option- I: 75-0-0, Option- % 50-15-

hours per week) 75

0

Unit Topics oy, No. of Lectures
Unit- 1 Meaning, Ngﬁirgfﬁgniﬁcancc, Characteristics, Objectives and 15

Types %f‘%ese;arch

“Eiterature

: Ai:m'ltles

.Quantitative vs qualitative
.Theoretical vs applied

2-Case Study Analysis

literature, one linguistics):
Students analyze:
Research objective

.Type and methodology
.Data collection method
Findings

Reseat%ﬁlr%gthodologles and Research Methods for Language !

~Infographic Creation: Types of Research:
UIndividually or in groups, create infographics showing:

Y 7 .Empirical vs analytical research
Include examples from literature and language studies.

Provide 2 brief extracts from published research (one




Unit- 11

Article from Research Methods for English Studies: edited by
Gabriele Griffin-

. Textual Analysis as a Research Method (Catherine
Belsey)

. Archival Methods (Carolyn Steedman)

. Discourse Analysis (Gabriele Griffin),

. Creative Writing as a Research Method (Jon Cook)

Activities:

1- Close Reading Lab: Provide a poem or passage (e.g.,
from T.S. Eliot or Virginia Woolf).:

.Ask students to:

Jdentify figurative devices, nan*atlve voice, and ideological
subtexts.

.Discuss how meaning is produced through language choices, *

15

Unit- 111

Review of literature, F

Primary and Secondary Sources, Writing Styles %, ”‘1‘» o

Activities: @ ‘i

1- Review of Literature Scavenger Hunt {Pg
Activity; iy
.Provide 4-5 short excerpts from real r h papers or
journal articles g%:x&

-Ask students to: M%, el

Identify the research gap = %. ‘%%

.Highlight use of keyword@a&

.Comment on struc? a themanc
€vj

methodological)
2- Mini Literatur ew Ass1gnment

.Students collect 3-—4 scholarly articles around a theme
Write a 300-word htemture review section:

Identify t%mgs& .

.Show

Ali ith lhté’ll‘ research question

Formation of Objectives and Research Question, ’*ﬁ:—
Research Designs- Exploratory & Descriptive, Fa s

Unit- IV

o e Book Review
| Thesis/Dissertation

gongn@and Requirements for:
I Lg;z *,Research Proposal/ Synopsis
-‘% " Research Paper

Activities:

1- Book Review:

Assign a short story, article, or poem:

.Students write a 300-word review including:

Summary

.Evaluation

.Recommendation

2- Chapterization Draft:

Ask each student to draft tentative chapter titles and subtitles for
their chosen research topic.

15

Unit-V

Formatting & Citation: MLA Style Sheet (Latest Edition)
Ethics in Research, Plagiarism, and Credentials of a Good
Researcher

IT and Al Tools- Microsoft Word, Mendley Desktop, Zotero,

Anti-plagiarism software, Al A

15

b A
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Activities:

1- Citation Relay:

.Divide students into teams.

.Give each team a list of sources (books, articles, websites).
.Challenge: Format them in correct MLA 9th edition style
(both in-text and Works Cited).

.Award points for accuracy and speed.

2- Mini Style Guide Creation:

.In pairs, students create a 1-page MLA Quick Reference Sheet

including:
.Font, margin, spacing rules
.Header format
Sample citations
e
Ke ords!T ags: Research, Research Methodolo Research Methods, Rese { ics
Tex Bnoks Reference Books, Other resour%gs .
Suggested Readings: A Y ;Wg“
1. Research Methods in English Studies: Gabriele Griffin ’“%:%% "*ﬁ‘%fgﬁ‘ﬁﬁ
2. Research Methodology: Methods and Techniques: C. R. gothé i
3. Research Mcthods in English: M.P. Sinha T gvﬁr
4. Academic Writing: A Handbook for International Studégnts%&tqphen Bailey
5. MLA handbook for Writers of Research Papers: Lat
6. Anderson, Jonathan, and Millicent Poole. Aiglgmn
Wiley, 2019.
7. Deshpande, H.V. Rescarch in L1teraturr:@n
India: Notion Press, 2018.
8. Garg, Bhanwar Lal. Introduction to
9. Kothari, C. R, Research Method ods and Techmques Indla New Age
International (P) Limited, 2004, "%
10. Pani, Prabhat Kumar. Researc “V ] ﬁdology Principles and Practices. India: S.K. Book
Agency, 2015. ‘%.g;
11. Ridley, Diana. The thegmre&g}gwew A Step-by-Step Guide for Students. London: SAGE
Publications, 2012. @m‘%% Sy,
12. Sinha, S.C. andA I@.ﬁ@hlmn Research Methodology (Vol. I). India: EssEss Publications,
2002.
13, —--. Reseaﬁ th(ad%logy {Vol. I). India:Ess Ess Publications, 2003.
14. Trochim, Willjan atiM. K. Research Methods: The Concise Knowledge Base. Ohio: Atomic Dog Pub.,,

S

2003, g5

Suggested gqﬁmgﬁlept online courses:
httg

)i’crhlve nptel. ac infcourses/121/106/121106007

Maxﬁ Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE): 60 Marks

Internal Assessment: Continuous a} Class Test
Comprehensive Evaluation (CCE)

b) Presentation/ Assignment/ Quiz/ Group
Discussion etc.
c} Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019 & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-
20217 \

40
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External Assessment:
University Exam Section
Time: 03.00 Hours

Section (A): Very Short Questions-5
Section (B): Short Questions-5
(With internal choice)
Section'(C): Long Questions-5
With internal choice

5x1=5
5x3=15 60

Sx8=40




ntroduction®

Program: PG 1-Year Class : MA Sem: 11 Session: 2025-26
Programme
Subject: English Literature
1 Course Level 500
2 Course Code CC-41
3 Course Title Literary Criticism and Theory-II (Paper- I)
4 Course Type ' Core Course
5 Pre-Requisite (if any) To study this course, a student must have had this subject in
Degree. This course is designed forthe students of PG in English
Literature under the Disability Studies category.
Open for all
6 Course Learning outcomes 1. Familiarise with the literary trends of the twentieth
(CLO) century.
2. Analyze literary texts through various theoretical lenses.
3. Evaluate the socio-cultural, historical, and philosophical
contexts that shape literary theories
4. construct coherent critical arguments using appropriate
theoretical terminology and methodology.
7 Credit Value 5
8 Total Marks Max. Marks: 40 + 60 Min. Passing Marks: 40

. Partz B: Content of the Cours
Total No. of Lectures-Tutorials-Practical (in hours per week):

L-T-P:

Units Topics . No. of Lectures

(1 Hour Each)
I Indian Aesthetics 15

Anandavardhana :Dhvanyaloka (Chapters T and II)
Kuntak —Language of Poetry and Metaphor(from Vakrokti-
Jivita)

Activities:

1. Comparative Aesthetics Debate to develop critical
thinking by comparing Indian and Western theories

2. Rasa Reenactment Workshop to understand the nine
rasa through performance

II Structuralism and Post Structuralism 15
F Saussure: Nature of Linguistic sign

Roland Barthes: The Death of the Author

Jacques Derrida: That Dangerous Supplement*, Of
Grammatology, tr. Gayatri Chakravorty Spivak.

Activities:

L. Deconstruction of a famous fairy tale by rewriting it
while keeping the structure but changing content and
find out if the meaning change if the structre stays the

o’ i .
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same.

2. Intertextuality Web to visualise the networked nature
of texts by choosing a modern novel, poem, or film {e.g.,
Wide Sargasso Sea, The Waste Land, Tenet) and finding
out a web of references—texts, myths, philosophies,
ideologies.

in

Post Modernism and Minority Discourse

Samuel Fredric Jameson: Postmodernism or The Cultural
Logic of Late Capitalism

Gilles Deleuze and Felix Guttari: —What is a Minor
Literature?—(From Kafka: Towards a Minor Literature )

Activities:

1. Choose your own theory game by interpreting an
ambiguous text from different perspectives

2. Counter-Narrative Writing to understand the
concept of writing back or resistance literature wherein
students can select a canonical text (e.g., The Tempest,
Jane Eyre) and write a creative response from the
minority’s point of view (e.g., Caliban, Bertha Mason).

15

Historical Materialism, Feminism and Post Colonialism
Leon Trotsky: —The Formalist School of Poetry and
Marxism

Elaine Showalter: Feminist Criticism in the Wilderness
Edward Said: Crisis (Orientalism)

Activities:

1. Gender Lens Reading to dnalyse a given text from gender
perspective

2. The Civilising Mission Role Play to understand
colonial ideologies through dramatization

15

New Historicism, Ecocriticism and Cultural Studies
Stephen Greenbalt: The Circulation of Social Energy
Richard Kerridge: “Ecocritical Approaches to Literary Form
and Genre”

Stuart Hall: Cultural Studies and its Theoretical Legacies

Activities:

1. Literary Eco Audit by evaluate texts based on their
ecological consciousness

2. Cultural Autobiography by reflecting on 'seif as a
product of a culture

15

Keywords/Tags:languaage, structure, deconstruction, Postmodernism, Grand Narratives,Marxism,
Gender, Ecocriticism, new historicism, minority, f‘

ks Q\J,__f



Té;xt Books, Reference Boks, Other esoes

Suggested Readings:

Nayar, Pramod. Contemporary Literary and Cultural Theory: From Structuralism to Eco-criticism. Pearson,
2010.

Barry,Peter. Beginning Theory. Manchester University Press, 1995.

Connor, Steven, Postmodernism. Cambridge Companion Series, 2004.

Day,Gary. Literary Criticism: A New History. Orient Blackswan, 2010.

Leitch, Vincent B. The Norton Anthology of Theory and Criticism, Norton & Co., 2001.

Lodge, David and Nigel Wood ed. Modern Criticism and Theory: A Reader. Pearson, 1988

Suggested equivalent online courses:

1. https://onlinecourses.nptel.ac.in/moc25 del3/preview

2. https://www.theartstory.org/influencer/barthes-roland/

3. https://ebooks.inflibnet.ac.in/engp 11/chapter/anandavardhana-dhvani-theor 4

4, ht:ps://therealmoﬂiterature.wnrdEress.com/l()l9/05/26/understanding-—derridn—the—dangerous-
supplement/

5. https://web.education, isc.edu/halverson/wE-content/uplog@/_si:es133/2012/12/iamesnn.pdf

6. https://www.jstor.org/stable/1343159

7. https://msuweb.montclair.edu/~furrg/pursuits/hallcultstuds.html

8.

htip s://cec.nic.in/we path/curriculum/Module/FART/Pag

Suggested Continuous Eva
Maximum Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE): 60 Marks
Internal Assessment: Continuous (=) Class Test
Comprehensive Evaluation (CCE) (b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc.

(c) Appropriate weightage of attendance in the
class.

Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-

2021~
External Assessment: _ Section (A): Very Short Questions-5 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 |60
Time: 03.00 Hours (With internal choice)

Section (C): Long Questions-5 5x8=40

(With internal choice)
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Discipline Specific Elective/)

Program: PG 1-Year Session: 2025-26
Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-42
3 | Course Title English Language Teaching(Paper 1I)
4 | Course Type (Core Course/ Core Course

5 | Pre-requisite (if any)

To study this course, a student must have

ity
ﬂ" d this'subject in
Degree. R %%

Y iy %
S e Wt
s
Open for all § T ’

6 | Course Learning outcomes

On successful completion of t“his%coius%e, thestudents will

Total Marks

(CLO) be able to: T,y e
1. Acquire the essentjals,ofteaching English as a
second / foreip ] %uﬁe
2. Internalize the var&us methods of English language
teaching, theory aswell as practice
3. Trzi;g]ggiE tq;;fppi"‘eciatc the area specific feature of
‘ELTin théIndian context,to become able teachers
Credit Value o <% _Option-1=5, Option- 11 & I11 = 4

_ | Min. Passing Marks:40

Total
L-T-P:

No; 0f Léétures-Tutunals-Pra

Unit

oy
A

Topics

Fg

No. of Lectures
(1 Hour Each)

Unit- 1

%
S

The Rol¢of English in India

Englishteaching in India today

Teaching'of English- Objectives, Scope and Significance
Acquigition of First and Second Language

heoties of Language Learning- Cognitive &
ehavouristic

Activities:

1. Communicative Role-Plays to build fluency and real-
life language use by assigning real-world scenarios such
as booking tickets, job interviews, giving directions, or a
doctor-patient conversation.

2. Micro Teaching on a given topic with peer-
feedback

15

Unit- 11

Language Skills- Listening, Reading, Writing & Speaking
Teaching Methods- Prose, Poetry, Drama

Teaching Methods- Grammar and Vocabulary

Activities:

1. Movie/video Clip Listening Tasks to develop-

15

o’
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listening comprehension through authentic material

2. Error Hunt & Self-Correction by giving students a
short paragraph full of typical learner errors (tense,
articles, prepositions) and they can be instructed to
correct the passage and explain why the error occurred.

Unit- 111 Teaching Language through Literature - Important 15
Methods;
Stylistic Approaches to theTeaching of Literature: Norm,
Deviation, Foregrounding
Classroorn Approaches: Teacher Centred Approach and
Learner-Centred Approach
Activities:
1. Rewrite the Ending by using narrative tenses, and
conditional structures after reading a story or p
2. Role Play: Teacher-Centered versus:f e%;' ers,
Centered to experience teacher vs. learner ﬁg%jglance in
the class wherein half the class is tau‘é% mar point
using a traditional teacher-cent, appr e;h the other
half learns the same topic usin Baséd Learning
Method %
Unit- IV Classroom Discussion: % f Pair Work, Group | 15
Work, Role Play 4
Teaching Aids: Use [} the ckboard Pictures (Charts,
Flash Cards, Flann‘éh%f&rd) Flip
Charts, OHng ealia
Activiti *%% @g%
1. Prepating a'fPower Point Presentation on a given
top%ﬁ@nd&prcscntmg in the classroom
SR
% LQ),;oup Discussion on a given topic
Unit-V % %}J se of Digital Tools: Use of Audio-Visual systems, 15

Conventional Language Lab, Computer

.| Assisted Language Learning (CALL), Social Media

Platforms, Internet, ¢-content.
Classroom Management and Teacher - Student
Interaction

Activities:
1. Preparation of e-content

2. Assigning the role of a teacher to a students and
instructing them to manage the classroom for a fixed
duration

Keywords/Tags: First Language, Second Language,

Approaches, Teaching Aids, Digital Tools. b

Language Skills, Teaching Methods,




Learning Resources

Text Books, Reference Books, Other resources

Suggested Readings:

1. Bloom, B.S. (1956). Taxonomy of educational objectives: The classification of educational
goals. New York, NY:Longmans, Green.

2. Ellis, R. (2003). Task-based language learning and teaching. Oxford: QUP.

Davies, A. (1990). Principles of language testing. Oxford: Blackwell.

4. Dodd, B. J. (2020). Curriculum design processes. In J. K. McDonald & R. E. West (Eds.),
Design for Learning: Principles, Processes, and Praxis. EdTech
Books.https://edtechbooks.org/id/curriculum_design_process2

5. Dudley ~ Evans, T. and St John, M.J. (1998). Developments in English for specific purposes: A
multi-disciplinaryapproach. Cambridge, UK. Cambridge University Press. g,

6. Hughes, A. (2003). Testing for language teachers. Cambridge: Cambridge Ugéxgis%?;?ress

- .

(78

T +

. Hutchinson, T., & Waters, A. (1987). English for specific purposes: A lea.i'%kﬂ%c”qp ed

approach. Cambridge: CUP. James, Carl. 1998. Errors in Language Leari| nd'Use -
pp g C an

Exploring Error Analysis. Essex:Pearson. e N

8. Johnson, K. (1982). Communicative syllabus design and methodology. Oxford: Pergamon Press

Ltd. B e
9. Jordan, R.R. (1997). English for specific purposes: A guxége aﬁﬂggés_gﬁrce book for teacher.
Cambridge; CUPress. £ %

10. Kim, D. 2008. English for occupational purposes. London: (;qnt'if’nuum.

11. Larsen-Freeman, D., & Anderson, M. (2011). Techq.@igs & principles in language teaching.
Oxford: OUP. P Y

12. Madsen S. H. (1983). Techniques in testing, NY:OUPs=

13. Nagaraj, G. (1996). English language teaching®:Approaches, methods, and techniques.
Hyderabad: OrientLongman, e Sy

14. Nation & Macalister (2010). Langgagé*q;fﬁ%%&lu?n”design. New York and London: Routledge.

15. Richards, J. (2001). Curriculum Developraent in Language Teaching. Cambridge, UK.
Cambridge UniversityPress. £

16, Stenhouse, L. (1975) An Intrgductign to curriculum research and development. London:
Heinemann x gﬁ.& Y

17. Tyler, R. W. (1949). Qgsj?sgﬁncibles of curriculum and instruction. Chicago: University of
Chicago Press. Howall A:P.R. A History of English Language Teaching, OUP, 1984.

18. Richards, J and Rodgers,’S” Approaches and Methods in Language Teaching,Cambridge
University Préss, 2001, -

19. Ellis, R. Und%s%@ihg Second Language Acquisition, London, OUP, 198S.

20, Pit CordefiﬁtS;%,I'nt_roducing Applied Linguistics, Harmondsworth, Penguin, 1973.

21. Edinburgh Course in Appied Linguistics Vols. 1,2,3,4.

22. Yal,ge%%l, Fhe Communicative Syllabus: Evolution Design & Implementations. Penguin, 1983.

2@?0]1%!%&. . Language Tests at School, London, Longman, 1979.

24. David Nunan, Language Teaching Methodology, Prentice Hall, 1991.

Suggested equivalent online courses:
1. https://www.redalyc.org/pdf/7038/703876851019.pdf

2. httgs:[[www.kngac‘ac.in[elearning-

portal/ec/admin/contents/3 18KP2EQ7A* 2021013001173423.pdf
3. https:/ffiles.eric.ed.gov/fulitext/ED570574.pdf

.Suggested Conﬁnuous Ev

Maximum Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks,University Exam (UE):60 Marks
| Internal Assessment: Continuous [{a) Class Test A/ [ |




Comprehensive Evaluation (CCE)

(b) Presentation/ Assignment/ Quiz/ Group
Discussion etc,

{c) Appropriate weightage of attendance in the
class.’

Note: Assessment modes for the Internal Evaluation

will be based on the guidelines issued by UGC on (i)

“Evaluation Reforms in Higher Education

Institutions- November 2019” & (i} “Innovative

Pedagogical Approaches and Evaluation Reforms-
20217

40

External Assessment:
University Exam Section
Time: 03.00 Hours

Section(A): Very Short Questions-5 5x1=5
Section (B): Short Questions-5 5x3=15

{(With internal choice) )

Section (C):Long Questions-5
{With internal choice)

60




Program: PG 1-Year

Session: 2025-26

Programme '
Subject: English Literature

1 Course Level 500

2 Course Code CC-43

3 Course Title British Literature-III: Victorian to Modern

(Paper 111 (a))

4 Course Type (Core Course/ DSE N
Discipline Specific ﬁii% "
Elective/) T %‘%

5 __ | Pre-requisite (if any) Open for all mAN '

6 | Course Learning outcomes | On successful completion of tglﬁgn%me, thestudents will
(CLO) be able to: & e

1. equip them with advanced knowledge and critical
skills in understanding and analyzing British literary
works %

2. develop a deep understanding of various literary
genres, historical contexts, and critical theories.

3: fostering their ability to interpret texts, engage in
rigorous analysis, and apply their knowledge in

. AR
st

. . diverse fields

Credit Value

"Option- I = 5, Option- 1T & 111 = 4

Total No. of Lectures-Tutbrié!s-Pytl“(i; h
L-T-P: 4-1-1 %,

Total Marks

Marks:40

Unit

No. of Lectures
(1 Hour Each)

Unit-I

H}?gfagc@and Socio-Political background to the:
“e, Wictorian Age
%, '@ Modern Age

ki

% and Period/s mentioned above

Period/s mentioned above

Activities:

1. Flow Chart of important Historical and Socio-

Political incidents took place during the two ages

2. Group Discussion on the trends, movements and
literary features of the two ages

‘?"I%f‘%nds and Movements, Literary Features of the Agels

Development of Literary Genres during the Age/s and

10

Unit-II

Poetry:
Alfred Tennyson: In Memoriam, Ulysses

W B Yeats: The Second Coming, A Prayer for My
Daughter, Sailing to Byzantium

Activities:
1. Comparative Analysis of the poems of the two

15

R



poets in the context of tone, themes, subject matter,
language etc.

2. Figurative Hunt for various poetic devices in a
iven poem

Unit-IT1 Drama: 15
T.S. Eliot: Family Reunion

G B Shaw: Candida

Activities: '
1. Role Play from the given plays

2. Rewriting the beginning or the end of the play

Unit-IV Fiction:
Charlse Dickens: Great Expectations

D H Lawrence: Sons and Lovers

Activities:

1. Dramatic Scene Enactments to uriger}é”nﬁ tone,

dialogue, subtext wherein studentd sgleGt.and perform
key scenes by focusing on intofatior ;»z!%ody language,
silences, conflict w £ g @

EE W
'ﬁ‘g; e W wsiﬁﬁ?"

‘ L F
2. Close Reading aﬁ&@mﬁaﬁhve Analysis of the
two novels e

Unit-¥Y Prose: Sy 15
John Ruskin: Un;g§his Last
A G Gardiner: On Saying Please, On Courage, On

ssay Dissection: Paragraph Surgery to
derstand essay structure and coherence by giving
.Students an essay with jumbled paragraphs and they
can be asked to reorder them based on logjcal
progression, use of transitions and development of
. = [ ideas and to reflect on how coherence and unity are
AN built in essay writing

2. Literary Essay Writing on a | given topic

Keywords/Tags: Pre-Raphaelite Movement, Dramatic Monologue, Social Darwinism, Oedipus
Complex, War Poet

e

SRR i e
:g%ﬁgg‘ yi R t

ERR B = NS UL i wmf%«u ke
Text Books, Reference Books, Other resources

Suggested Readings:
1. "The Norton Anthology of English Literature” edited by Stephen Greenblatt and M. H. Abrams,
8™ ed., Norton, 2006

2. "The Oxford Handbook of British Literature and Theology”, OUP UK, 2009
3. Albert, Edward, "History of English Literature" Oxford, 2017

4. Abrams, M.H. "A Glossary of Literary Terms", Cengage India Private Limited, 11th edition,

S=




2015

Suggested equivalent online courses:
1.

. https://www.elearning.panchakotmv.ac.in/files/BBFSB7E415906816960. pdf
. https://'www.andrew.cmu. edu/course/76-327A/readings/IN%20MEMORIAM. pdf

2
3
4. https:/iwww, enghshhteratureebooks com/veatspoems.pdf

5. htips: //egxankosh.ac.ln/bltstream/123456789l81893/1fUn1t-16.pdf '
6.

7. https://www.argentina.gob.ar/sites/default/files/great_expectations dickens, pdf

8
9

. https: llmal_‘ghentacollege.mlonlme portal/attendence/classnotes/files/1696834794. pdf

Suggested Contmuous Evaluatmn Methods .
Maximum Marks: 100

Continuous Comprehensive Evaluation (CCE): 40 Marks University Exam {UE}); 60 Marks

https://gacbe.ac.in/pdf/fematerial/18BEN14A-US.pdf

https://nmi.org/wp-content/uploads/2015/01/1377. pdf

httS°lfdn720602 ca.archi ve.0 u)__Oiltemsluntoth:slast()()rnsk/untothlslastOOrusk ndf

Internal Assessment: Continuous (a) Class Test
Comprehensive Evaluation (CCE) (b) Presentation/ Assngnment/ Qunz/ Group 40

Discussion etc.
(c) Appropriate weightage

class.
Note: Assessment modes for the Internal Evaluation
will be based on the guudelmes issued by UGC on (i)
“Evaluation Reggrms in Higher Education
Institutions:November 2019” & (ii) “Innovative '
Pedagog& &Spmaches and Evaluation Reforms-

of attendance in the

2021% &7
External Assessment: Sectmni&) Very Short Questions-5 5x1=5
University Exam Section Sectnpn (B) Short Questions-5 S5x3=15 60
Time: 03.00 Hours _ % T (With internal choice)

Sect;on (C):Long Questions-5 5x8=40
{With internal choice)




Class : MA

R
Session: 2025-26

Discipline Specific Elective)

Program: PG 1-Year
Programme
Subject: English Literature
1 Course Level 500
2 Course Code CC-43
3 Course Title Modern Indian Writings in English (Paper- ITI(b))
4 Course Type (Core Course/ DSE

TR

5 Pre-requisite (if any) To study this course, a student is mandated to have English '

Literature in UG Programme as a major/minor(s) or admitted in

PG programme through an entrance test conducted by the HEL

6 Course Learning Outcomes On successful completion of this course, the students will be
(CLO) able to:

1. Get acquainted with the beginning, development, and forms
of different genres of Indian Writing in English. Discuss
poetry, drama, fiction, and prose. Recognise the
characteristics of early Modern Indian writings in English.

2. Analyse the Indian themes.

3. Leam comparative analytical leaming.

4. Learn to compose an autobiography or a biography in
chapters, Examine the philosophical, spiritual, and social
concerns expressed in Indian Writings.

5. Leam to analyse, interpret, and include Jiterary devices.

7 Credit Value Option- I = 5, Option- II & III = 4
3 Marks: 40

Total No. of i;éctures-Tutorials

Unit

Topics

No. of Lectures
(1 Hour Each)

CC/Unit I

Activities:

1. Literary Timeline Wall to understand the historical
progression of Indian Writing in English wherein the
students can create a visual timeline of key literary
milestones—from Henry Derozio to Arundhati Roy and
others portraying the authors, important works, genres,
themes, socio-political contexts (e.g., colonial,
nationalist, post-independence, globalised).

2. Debate on 'Colonial Tool or Liberating Voice?' to
critically evaluate the politics of English in India.

History of Modem Indian Writings in English from Colonial | 15
to the Present Age.
K.R. Srinivas Iyengar: Indian Writing in English

CC/Uni

i...l..PaEe .

t 1l Poetry

Birdwatcher

Michael Madhusudan Dutta: 1. Sonnet to Futurity 2.
Evening in Saturn.
Nissim Ezekiel: 1. Background, Casually, 2. Poet, Lover,

Arundhati Subramaniyam: 1. Prayer, 2. Where I Live

15

s

!@j?,/



-

Activity:
1. Poetry Recitation while giving special attention to tone
and intonation

2. Poetic Device Scavenger Hunt to identify key
poetic techniques in which students can search a poem
for specific devices: metaphor, enjambment, caesura,
imagery, etc.

CC/Unit III Drama 15
Girish Karnad: Naga Mandala
Manjula Padmanabhan: Harvest

Activities:
1. Performing an act or the entire play

2. Comparative Analysis of the two playwrights in the
contexts of themes, art of characterisation, language, settings '
efc.

CC/Unit 1V Fiction 15
Devdutt Pattanaik: Jaya
Anita Desai: Cry the Peacock

Activities:

1. Dramatic Scene Enactments to understand tone,
dialogue, subtext wherein students select and perform
key scenes

2. Rewriting the beginning or the end of the novels

CC/Unit vV Prose (Autebiography)- Non-detailed Study 15
Dr. B. R, Ambedkar: Waiting for the Visa
Rajat Gupta: Mind Without Fear

Activities:
L. Group Discussion over the elements and techniques of an
autobiography

2. Writing the Autobiography and Narrating the same in
the classroom to get the peer feedback

Keywords/Tags: Anglophone poctry, colonial and postcolonial literature, multilingual literacies, colonial
literature,19™ century, Euratian, Sonnet, Birdwatcher, Saturn,blankverse, Indian Theatre, Folklore, gender
empowerment, duality, Onassis prize, dystopian. mythology, Mahabharat, human psychology novel, Electra

complex, albino, symbolism, visa, anecdotes, untouchability, Parsi inn, Global Business Icon, McKinsey,
anty, d nouement.

o p—— T gyt o e Tt

Suggested Readings:
1. Gibson Mary Ellis. “Anglophone Poetry in Colonial India, 1780-1913 {A Critical Anthology)”, Ohio
University Press, Athens
2. Gibson Mary Ellis. “Indian Angles English Verse in Colonial India Jrom Jones to Tagore”,Ohio
University Press, 14 February 2023.

Suggested equivalent online courses:

1. https://archive.org/details/indian—writin

o %/&,/ 0z



2. https://www.poemhunter.com/i/ebooks/pdf/michael madhusudan dutta 2012 8.pdf

3. hgtps://huniadnurmahavidyaiava.agly‘wn-cantenUuploa@ZﬂMlDB/Naga-Manda!a-Plag-wit!l-

a-Cobra-Girish-Karnad-Text-min.pdf
https://archive.org/details/in.ernet.dli.2015.126251

4,
5. https://www.mea gov.in/Images/attach/amb/Volume 12.pdf
6. https://imp.dayvawisesa / tent/uploads/2024/03/Mi

Suggested Continuous Evaluation Methods:
Maximum Marks: 100
Continuous Comprehensive Evaluation (CCE): 40 Marks,
University Exam (UE): 60 Marks
Internal Assessment: Continuous a) Class Test
Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc,
¢) Appropriate weightage of attendance in the
class.
Note: Assessment modes for the Internal Evaluation
will be based on the guidelines issued by UGC on (i)
“Evaluation Reforms in Higher Education
Institutions- November 2019” & (ii) “Innovative
Pedagogical Approaches and Evaluation Reforms-

20217
External Assessment: Section (A): Very Short Questions-35 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 60 .
Time: 03.00 Hours (With internal choice)

Section (C): Long Questions-5
With internal choice

S5x8=40

3|Page



Program: PG 1-Year Class:A 7 Sem: 11 Session: 2025-26

Discipline Specific Elective/)

Programme
Subject: English Literature
1 | Course Level 500
2 | Course Code CC-43
3 | Course Title Gender Studies (Paper- 111 (¢))
4 | Course Type (Core Course/ DSE

2"9’9}&

5 | Pre-requisite (if any)

To study this course, a student must have W@§ﬁubject in
Degree.

6 | Course Learning outcomes
(CLO)

Open for all &

On successful completion of thls cour}se, the students will
%

be able to: %, e T

1. The students’ @oﬁfedg&of gender theory, from
feminism to quegr theq,ry and masculinity studies will
be strengthen

2. The studgmt w;ll be able to understand text and
undgr};q’ ,cml change through the lens of gender

7 | Credit Value

Total Marks

Total No. of Lectures- Tutonals-Pra,g
L-T-P: 75-0-0, Option- II/I1I: 60-15-0 R

tical (in hours per week) 75

%iw

Unit Topics L

e

No. of Lectures
(1 Hour Each)

etc.

poem

; Dﬁs “An Introduction”, “The looking Glass”
r Ely“az - Dharker- “Purdah I”, “Purdah IT «

‘1. Comparative Analysis of the poems of the two poets
in the context of tone, themes, subject matter, language

2. Figurative Hunt for various poetic devices in a given

15

1 Drama

Activities:

Mahesh Dattani: Seven Steps around the Fire
Vijay Tendulkar: 4 Friend Story

1. Role Play from the given plays

2. Rewriting the beginning or the end of the play

15

1 Novel

Virginia Wolf: Orlando
Jeanette Winterson:

15

Oranges are not the onlyFruit

belor 2



Activities:

1. Dramatic Scene Enactments to understand tone,
dialogue, subtext wherein students select and perform key
scenes by focusing on intonation, body language,
silences, conflict

2. Close Reading and Comparative Analysis of the two
novels

v Memoir/ Autoblography (Non-detalled Study) 15
Azar Nafisi: Reading Lolita in Tehran
Bama: Karukku

Acfivities:
1. Focusing on the elements of an Autobiography and
Memoirs

2. Autobiography and Memoirs writing

Cl‘lthlsm

(Gender Trouble)
A. Revathi : The Truth About Me'

Activities:

1. Debate over "Which T‘heoq Matters Most Today?"
to evaluate relevance and‘

2. Evolution of Criticism Timeline to understand
hlstorlcal development of literary thought

Keywords/Tags: Gender, Gender Performance, Femnnsm, Masculinity, transgender,
Hom uall -

Learning Resource

+ Text Books Reference Books, Other resources

Suggested Beadlngs

%Gend “Trouble, Judith Butler
‘ 2 Mascullmtles,R W. Connell

Suggested equivalent online courses:
1. https://batch.libretexts. org/prlnt/Letter/Fm|shed/somalsc1 -154044/Full.pdf

2. https://ia801400.us.archive.org/26/items/in.ernet. dli.2015.464252/2015.464252. Amrita-
Pritam_text.pdf
3. https:/finjri.andavancoilege.ac.in/Archivesfile/2016 socialscience/6.pdf

httns://egvankosh.a(:.in/bitstream/l23456789/39701/1/Unit-z.pdf
https://penw.org/files Butler-ImitationandGenderlnsubordination.pdf

E

v

Suggested Contmuous Evaluatlon Methods;
Maximum Marks: 100 b




Continuous Comprehensive Evaluation {CCE}: 40 Marks, University Exam {UE): 60 Marks

Internal Assessment: Continuous
Comprehensive Evaluation (CCE)

(a) Class Test

{b) Presentation/ Assignment/ Quiz/ Group
Discussion etc.

{c) Appropriate weightage of attendance in the
class.

Note: Assessment modes for the Internal Evaluation

will be based on the guidelines issued by UGC on (i)

“Evaluation Reforms in Higher Education

Institutions- November 2019” & (ii) “Innovative

Pedagogical Approaches and Evaluation Reforms-
2021"

40

External Assessment:
University Exam Section
Time: 03.00 Hours

Section{A): Very Short Questions-5
Section (B): Short Questions-5
(With internal choice)
Section (C): Long Questions-5
{With internal choice)

60




Program: PG 1-Year Class : MA Sem: II Session: 2025-26
Programme
Subject: English Literature

1 | Course Level ‘ 500

2 | Course Code CC-43

3 | Course Title Children literature (Paper- III (d))

4 | Course Type (Core Course/ DSE

Discipline Specific Elective/)
5 | Pre-requisite (if any) To study this course, a student is mandated to haveding ,
Literature in UG Programme as a majorfmmo ’ihdgutted in

PG programme through an entrance test c&ndmted y the HEL

6 | Course Learning outcomes On successful completion of this courfWe%:uéents will be
(CLO) able to:
1. To explore the historical, eyl tur:l,[égngé pedagogical
dimensions of chllq;en s ht

2. To critically analyze mes and narrative
techniques in t%xts ;) y greaders
3. To examine idealpgical.constructions (gender, race, class)

in children’ shtera e
4. To engaggg;!gy\ﬁk& adaptatlons multimedia forms, and global

_ perspectives in the field.
7 | Credit Value i Optioni- 1 = 5, Option-TT & T = 4
8 | Total Marks Max, Mar 0 30 Min. Passm Marks 40
. . Part-B:Contenfolthe Course. . . @ el

Total No. of Lectures-T;ltorlals-Practlc@l (in qu?%perﬂveek) 75
L-T-P: Option- I: 75-0-0, Option- [1/1T1:60-15+0

Unit Topics £, %, No. of Lectures
% % {1 Hour Each) '
Unit 1- Theoretical In uctloffyto Indian Children’s Literature- 15
Non-detmleﬁm tgt)%ﬂy

Sudhir Kakar' he Inner World: A Psychoanalytical Study of
ChlIdho%d@ §0c1ety in India

Susfilsmitg anerjee: Contemporary Children’s Literature in
Eizicdra New Trajectories

o

=.g_,cA§;thltleS: .

1. Creative Rewriting Task: Rewrite a classic
children’s from the perspective of a marginalised
character to explore narrative voice, empathy, and point
of view.

2. Adaptation and Performance: Adapt a short
children's story into a dramatic performance or puppet
show.

Unit Il- Vishnu Sharma: The Panchatantra (first five stories) 15
Rabindranath Tagore: The Exercise Book

Activities:
1. Dramatic Scene Enactments of the stories form
Panchatantra

2. Group Discussion on the themes, literary features and
narrative technique employed in the stories

bl Pl —



Unit ITI- M. R. Anand: The Lost Child 15
R. K. Narayan: The Vender of Sweets

Activities:
1. Close Reading and Comparative Analysis of the two
Stories

2, Rewriting the beginning or the end of the stories

Unit IV- Ruskin Bond: The Blue Umbrella 15
Anita Desai: Games at Twilight, Pineapple Cake

Activities: gy
1. Comparative Analysis of the poems of the two writers “%;‘k

in the context of tone, themes, subject matter, language

BN
etc. ' X‘Q‘*‘*”g;

3

;
.

2. Dramatic Scene Enactments to understand tone, L

dialogue, subtext wherein students select and p‘g:f%% key
scenes by focusing on intonation, body ‘?g&“&%‘% s
S R

silences, conflict

" s &

P

Unit V- Paro Anand: School Ahead K 15
Nivedita Subramaniam: The Pleasant Rakshasa
Deepa Agarwal: Shanti’s Ftigﬁds%%ﬁ

o R
NANe
1. Language and S,taylewﬁknawlxg%i’s: Analyse the linguistic
choices in a story ?jﬁ%ﬂy readers focusing on thyme,
repetition, syntax, ‘phonics.

Activities:

2. Storytellin'i“: Sgggi&n with Reflection: Students can
& EN . .
narrate @,?cbéilq\{en's story in class and reflect on audience
AP ]
engﬁa&%egg&e%%épacmg, and tone.

Keywords/Tags: Chilﬂi:ﬁ*Liiérature, Indian; Children Literature, Childhood and Socie
: SN SRS Part G learning Resoutees.

' Text Books, Reference Books, Other resodrces

w3t

Suggested Readings; -

Books Rrggf ymended:
kb F ;;%r. (1999) Understanding Children’s Literature. Routledge, London and New York, Second
ition, ™
*» Aries, Philippe. (1973). Centuries of Childhood: A Social History of Family Life, Penguin,
‘Harmondsworth .
3. Sherwood, Mary Martha. (1818-1847). The History of the Fairchild Family. (Text will be provided
by the instructor)

2. Suggestive digital platforms/ web links

Suggested equivalent online courses:

1. https://www.pearsonhighered.com/assets/sam lechapter/0/1/3/2/0132685833.pdf
2. hitps:/iwww.e 'ankosh.ac.in/bitstream/l23456789/69474/3/Unit-—l.gdf
3. https:y//www.mahitoshnm.ac.in/stud ‘Material/13323contemporary-enslish-
childrens-literature-re resentations-of-nation-culture-and-the-new-indian- ir
literature-and-culture compress.pdf
4. https://www.banyantree.in/jagdishpur/wp-content/u loads/2020/06/Panchatantra-,
5. https:/thoughtsandproses.word ress.com/2020/09/15/excercise-hook/
6. _https://ncert.nic.in/textbook/pdffiemol01.pdf f~




7. https:/’www.ssgopalganj.in/online/E-
Book_g/CLASS%ZOVH/The%20Blue%20Umbrel]a%20b1%20Ruskin%ZOBond.pdf

8. https://shodhgangotri.inflibnet.ac.in/bitstream/20.500.14146/6583/1/01 synopsis.pdf
9. https://samgiecontents.librarv.nhlen-storvbooQ/StoereaverEm’ShantisFriend.Edf

Suggested Continuous Evalua

Maximum Marks: 100

Continuous Comprehensive Evaluation {(CCE): 40 Marks, University Exam {(UE): 60 Marks

Internal Assessment; Continuous a) Class Test

Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ Quiz/ Group - 40
Discussion etc.

c) Appropriate weightage of attendance in the. !

class. &gw K e,

P
Note: Assessment modes for the Internal Evalu tlﬂgf?%

will be based on the guidelines issued by %G&Q% (1}
“Evaluation Reforms in Higher Educatiéqr[;‘;hk %
Institutions- November 2019" & (it) “Iingvativé
Pedagogical Approaches and Evaluggign Keforms-

2021 fy e
External Assessment: Section (A): Very Short Aguesgb‘ 25 Sx1=5
University Exam Section Section (B): Short Quesﬁ%%,sﬁw - 5x3=15 60
Time: 03.00 Hours (With intgrna %gg)?jce)
- 5x8=40 ’

Section (C): Long Qu@stions
. lﬁ?%?;ﬁa] choice




Program: PG 1-Year

Class : MA

Programme _
Subject: English Literature
1 Course Level 500
2 Course Code CC-43
3 Course Title Diasporic Studies (Paper- I11(e))
4 Course Type (Core Course/ DSE

Discipline Specific Elective/)

Pre-requisite (if any)

To study this course, a student must have hadithis subject in

i,
D . ,
egree
Open for all T g
Course Learning outcomes On successful completion %f?ﬁg}lisf: urse, the students will be
(CLO) able to: R

.1. Define thew %ﬁi%tﬁ%butes of diaspora and the

‘ambival } oféﬁeir attitudes towards their own
motherland as well as their adopted homeland.
2. Recall the cultural manifestation in the representative
works6f the Indian diasporic writings

“
i,

3 Ay

%
i

y the themes of these texts to further explore the
%@%ofﬁciéntiousness of relationship between the
%"g‘ffyeland’ and the ‘diaspora’,

4s, “DiScover our own country from a different prism

% 433
. fﬁ% = through the eyes of writers who have lived in a
£, T, composite culture.

Total N;. of Lectures-}‘u%
L-T-P: #

Credit Value Y S| 5
Total Marks Py, 2 :

No. of Lectures
(1 Hour Each)

Activities:

| Introduction to Diaspora Studies
Salman Rushdie: Imaginary Homelandsessay 1
Stuart Hall: Cultural Identity and Diaspora

1. Home versus Host: Debate on “Diaspora is a
celebration of hybridity rather than a loss of origin.” to
examine dual belonging and alienation.

2. Comparative Analysis of the two writers in the
context of themes, narrative technique, characterisation,
language etc.

1

Activities:

Early Indian Diasporic writings
Anita Desai: Bye Bye Blackbird
Chitra Banerjee Divakaruni: Mistress of Spices




1. Postcard from Exile to connect emotion with spatial
displacement wherein students can write a creative
postcard from a diasporic character to someone in the
homeland

2. Dramatic Scene Enactments to understand tone,
dialogue, subtext

I Diasporic Fiction from West

Bharati Mukherjee — Jasmine

Khaled Hosseini: The Kite Runner

Activities:
1. Rewriting the beginning or the end of the novels
k]

2. Role Play as diasporic character to understand O
their problems and issues P,
v Poems

R. Parthasarathy: “Home coming”
Sujata Bhatt: Search for My Tongue, A,
History :
Meena Alexander: “Muse”

Activities:
1. Comparative Analysis
in the context of tone thernes, subject matter, language

L B Vel
etc. Ty Ty N
: a K%» gg

g;? %Wa%%’ b
2. Exile J ournjﬁ el‘-:%‘éna Writing to build empathy
with the poet's@“ﬁs oric self where students may be
instructedito write.4 journal entry from the poet’s
perspegﬁ?v%?égﬁ;he day the poem was written.
v Short;Steries
Fhumpa Lahiri: Unaccustomed Earth
| Rohiinton Mistry: Sautter, Lend Me Your Light (from
“%. [+Tales From Firozshah Baag)

ems of the two poets

Activities:

1. Performative Reading: Voices in Conflict to
explore conflicting diasporic voices by assigning the
students to perform different sections of a complex story
embodying different emotional tones to have a
discussion on inner conflicts (e.g., colonial loyalty vs,
ancestral guilt).

2. Cultural Clash Chart to examine moments of
conflict between tradition and modernity.
Keywords/Tags: acculturation, alienation, assimilation, borderlands, creolization, diaspora, diasporic
consciousness, double diaspora, exile, first generation diaspora, second generation diaspora,
h i hmeland, host land, hybridity, in-betweens, incipient diaspora

o Regd

ks, Other resources

=y



Suggested Readings:
¢ Cohen, Robin and Fischer, Carolin. (Eds.) Routledge Handbook of Diaspora Studies.
* (anesh, Kamala - Sociology of the Indian Diaspora http://socp11.epgpbooks.inflibnet.ac.in/ o
Hegde, Radha S. and Sahoo, Ajaya Kumar. (Eds.) Routledge Handbook of the Indian Diaspora.
¢ Knott, Kim and McLoughlin. Diasporas: Concepts, Intersections, Identities.
 Lal, Brij V. The Encyclopaedia of Indian Diaspora
» Sahoo, Ajaya Kumar; Maharaj, Brij (Eds). Sociology of Diaspora: A Reader (2 Vols).
Suggested equivalent online courses:
1. https://www.egvankosh.ac.in/bitstream/123456789/97028/1/Unit-3.pdf
2. https://www.terrain.org/wp-content/uploads/2015/11/Rushdiel 992ImaginaryHomelands.pdf
3. httgs://iaSO1304.us.archive.org/ﬁlitemsﬂ(toub2/11BHallCulturalIdentitgandDiasgora.pdf
4. hgps://archive.org/details/in.elﬁdli.ﬂ}l5.170365/page/;n1_93/m0de/1ug;gxg%
hggs://www.suEersummaDr.com/tl_le-mistress-of-spices/summarxl@ %f?wg &
%

https://core.ac.uk/download/pdf/76933214.pdf e
/ b

ot

5
6
7

Suggééfé;i Continuous Evaluation Metho

‘;ﬁ'é:

Maximum Marks: 100 % T
Continuous Comprehensive Evaluation (CCE): 40 Marks, University:€xafm (UE)»60 Marks
Internal Assessment: Continuous {a) Class Test & gl
Comprehensive Evaluation (CCE) {b} Presentation/ Assij me""“g@auiz/ Group 40 ,

Discussion etc, 5
(c) Appropria%%eigggg% of attendance in the
class. 5, Wy
Note: %?sgg%ﬁ%@nodes for the Internal Evaluation
will.pe %gg@b@f guidelines issued by UGC on (i)
£Evall loi"i‘g%fdfrhs in Higher Education
!_{?f%iutions- November 2019” & (i) “innovative
%é%é‘gggigal Approaches and Evaluation Reforms-
oy, %,| Section(A): Very Short Questions-5 5x1=5
. | Section (8): Short Questions-5 5x3=15 60
{With internal choice)
Section (C): Long Questions-5 5x8=40
)

External Assessment:
University Exam Section
Time: 03.00 Hours




“Program: PG 1-Year | Class : MA T

Sem: II Session: 2025-26
Programme
Subject: English Literature

1 | Course Level 500
2 | Course Code CC-4
3 | Course Title British Literature-IV: Postmodern to Present (Paper ,

1V(a))
4 | Course Type (Core Course/ DSE ;&%

Discipline Specific Elective/)

W,
i K

5 | Pre-requisite (if any)

To study this course, a student is mandate to,ha' ‘Enghsh
Literature in UG Programme as a major moF(s) or admitted in
PG programme through an entrance tést.condutted by the HEL

6 | Course Learning outcomes

On successful completnon of tl%ls cuwe thestudents will

(CLO) be able to: VR
1. equip them with advanced knowledge and critical
skills in understandmg and analyzing British literary
works 5,
2. developa deep understandlng of various literary
genres, historical contexts, and critical theories.
3. fostering their ability to interpret texts, engage in
E ngorous analysis, and apply their knowledge in
. ‘diverse fields
7 | Credit Value ﬁw% * ‘Option- I = 5, Option-II & II1 =4
8 | Total Marks %

ax, " Marks: 40 +60

| Min. Passing Marks:40 ____ *

Total No of Lectures—Tutona.,lg Practlcal (in hours per week) 75
L-T-P: Option- I: 75-0-0, Option:II/II1: 60-15-0

Unit Toplcs i

No. of Lectures
(1 Hour Each)

Unit-I . Hlsfoncal and Socio-Political background to the: 15
-, ‘e “Postmodern Age

Tfends and Movements, Literary Features of the Age/s
_and Period/s mentioned above

3 Development of Literary Genres during the Age/s and
Pertod/s mentioned above

Activities:

1. Group Discussion: How did postmodern humanism
shift focus from religion to human potential?

2. Critical Writing Workshop: Analyze postmodern
prose. Practice 20th-century critical writing

techniques.

Unit-I1 Poetry:

Achilles

Activities:

Philip Larkin: The Whitsun Weddings, Church Going

W H Auden: The Unknown Citizen, The Shield of

135

=

-—



1. Group Task- Symbol Hunt: Each group finds and
analyzes symbols (e.g., train journey, church, citizen
ID, Achilles’ shield) and explain their Literal
meaning, Figurative suggestion, Social critique it
implies.

2. Cross Poem Activities- "Larkin vs. Auden —
Pessimism & Politics": A comparative study by the
students, they will present it with the help of
diagrams, pictures and slides.

Unit-HIT Drama: 15
Herold Pinter: The Birthday Party

&7
John Osberne: Look Back in Anger ) \%@
% § B,
Activities: g [, St
1. Presentation- Comparative Charting: Osborne VS% o
Pinter: The students will prepare and present their o
PPTs describing the elements, setting, dlglogue stylg,
theme and genre influence of both the dra;;latlsts i3
2. Silent Scene Performance: Srudentiferfonn&a‘i(ey
scenes from the above dramas w1thout dpalogue only
using pauses, gestures, and expressmns S
Unit-1V Fiction: %v S . 15
George Orwell: Animal Farm’%g v@%: =

e

fs
1

Doris Lessing: The Grassgg Smgmg
o amf % %i» **w

Activities: »a? A
Seminar- Racial teqsions in colonial Rhodesia:
Students wil] yrepw&hemse]ves to present their ideas.
Comparatiyé Themes Debate- “Power corrupts most
when it i mnslble ?: In Animal Farm: manipulation of
language ‘propaganda, rewriting history. In The Grass is '

ngggng_h'colomal silence, psychological abuse, gender

Unit-V { : 15
; “W H Auden: The I without a Self

Martin Esslin: The Theatre of the Absurd Reconsidered

Activities;

1. Group Debate- Identity or Illusion?: “There is no
such thing as a unified self in modern literature.” The
students will be divided in groups to present their
arguments.

2. Invited Lecture- Does technology today further
dissolve the "self," as Auden feared?: An online or
blended mode expert lecture to the students.

Keywords/Tags: unreliable narration, self-reflexivity, intertextuality, experimental literature,

absurd drama, existentialism .

Text Books, Referen.c.e Books Other resources

Suggested Readings:

e



“The Norton Anthology of English Literature” edited by Stephen Greenblatt and M. H. Abrams,
8™ ed., Norton, 2006

2. "The Oxford Handbook of British Literature and Theology", OUP UK, 2009 ,
3. Albert, Edward, "History of English Literature” Oxford, 2017
4,

Abrams, M.H. "A Glossary of Literary Terms", Cengage India Private Limited, 11th edition,
2015

Suggested equivalent online courses:

1. https://onlinecourses.nptel.ac.in/
2. https://swayam.gov.in/

3. https://'www.udemy.com/

4. https://www.coursera.org/

'Suggested Continuous Evaluation Methods.
Maximum Marks: 100

Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE) f\’dg’ks@
Internal Assessment; Continucus {a) Class Test
Comprehensive Evaluation {CCE) {(b) Presentation/ Ass:gnmet;;/ Qjﬁz{ Gmup 40

Discussion etc. & e M
{c} Appropriate Welghtage,ofgttendance in the
class. ‘%’*‘ !

Note: Assessmentrﬁcﬂdes for%:e Internal Evaluation

will be based on th lines issued by UGC on (i)
"E\_.raluatior:%l"% forp

: M’ ‘Higher Education

Institutiong‘%l mber 2019” & (if) “Innovative

Pedagogi aches and Evaluation Reforms-

. 03%’ B, %, & «wg
External Assessment: ‘ggctlon(@) “Very Short Questions-5 5x1=5
University Exam Section . zéet%gn (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours . (With internal choice)

RS Sectlon (C):Long Questions-5 5x8=40

(Wlth internal choice)

%/QW 9/3)61%\ G~
”ﬁd Do e SKRM A B >



| Program: PG 1-Year

Class : MA

e

Sem: IT Session: 2025-26

Programme
Subject: English Literature
1 | Course Level 400
2 | Course Code CC-44
3 | Course Title European Classical Literature (Paper- IV (b))
4 | Course Type (Core Course/ : DSE

Discipline Specific Elective/)

Pre-requisite (if any)

To study this course, a student is mandated to have English
Literature in UG Programme as a major/minor{s) or admitted in
PG programme through an entrance test conducted by the HEI.

Course Learning 6utcomes
(CLQO)

On successful completion of this course, the students will
be able to:

1. Identify and describe major authors, texts, and
historical contexts of classical European literature from
antiquity to the early modern period.

2. Analyze key themes, literary forms, and stylistic
features in selected works from ancient Greece, Rome,
the Middle Ages, and the Renaissance.

3. Compare and contrast the philosophical, cultural, and
political ideas expressed in classical literary texts across
different European traditions.

~1

Credit Value

5

Total
= -

Ma r}(s

e

Max. Mar

ks:l V40 t60 _

<<<<< bt &n

Total No. of Lectures-Tutorials-Practical (in hours per week):

L-T-P:

Unit Topics No. of Lectures
(1 Hour Each)

I Epic 15

Penguin, 1985)

Activity:

Homer: The Iliad,{(Book I) tr. E.V. Rieu (Harmondsworth:

I. Group Discussion: Prompt students to identify
instances of divine intervention in Book I. Discuss
questions like- To what extent do the gods control
human actions? Do characters have free will, or are
they merely puppets of the gods? What is the purpose
of divine intervention in the narrative?

2. Mapping the World of the Iliad: Provide a map of
ancient Greece and Anatolia. In small groups, have
students locate key places mentioned in the pre-
reading discussion (Troy, Mycenae, Sparta, Argos,

b



Mount Olympus). Discuss the geographical scope of
the epic.

11

Tragedy
Sophocles: Antigone tr. Robert Fagles in Sophocles: The Three
Theban Plays (Harmondsworth: Penguin, 1984)

Aeschylus — Agamemneon tr. Philip Vellacott (Penguin
Classics) 1973

Activity:

1. Group Task- Character Trial “Whe is the Tragic
Hero?”: Divide the class into teams
defending Antigone or Creon as the true tragic hero.

Use Aristotle’s Poetics (hamartia, hubris, catharsis) to
argue their cases. Jury vote: Which character better fits the
classical definition?

2. Debate- “Who Is the Most Tragic Figure?”: Compare
characters across both plays- Groups defend one of the
characters from Antigone, Creon, Agamemnon,
Clytemnestra, Cassandra as the most tragic based on
Nobility, Tragic flaw, Suffering, Moral vision

15

II1

Comedy

Aristophanes: The Frogs

Plautus: Pot of Gold tr. E.F. Watling (Harmondsworth:
Penguin, 1965)

Activity:

1. Presentation- Assign the students a character to analyze
it and to prepare PPT.

2. Gender & Class in Comedy: Analyze female roles
(e-g., Pot of Gold s Phaedria vs. The Frogs’ lack of
women).

15

v

Satires
Horace: Satires and Epistles; Persius: Satires, tr. Niall
Rudd (Penguin Books, 1997): Horace. Book I, Satire 9

Ovid: Selections from Metamorphoses — Bachhus,
Pyramus and Thisbe, Philomela

Activity:

1. Group Challenge - Obscurity and Difficulty:Persius
is known for his density and allusiveness. Provide a
slightly challenging passage. In small groups, have
students work together to unpack the meaning,
identify allusions, and discuss why Persius might
choose such a demanding style.

2. Seminar: Myth in Modern Media

15

Plato, Apology of Socrates (from The Last Days of
Socrates, tr. Christopher Rowe Penguin Classics, 2010)

Activity:

15




1. Invited Lecture: Plato’s Dramatic Craft- Online or
Blended mode expert lecture.

2. Quote Debate Wall: Put 4-5 key quotes on the
wall/board, €.g.: “I know that I know nothing.”, “A
good man cannot be harmed.”, “The unexamined life
is not worth living.” Students choose one, stand by it,
and defend its relevance in contemporary life.

Key words: Epic, Comedy and Tragedy in Classical Drama, The Athenian City, State

Catharsis and Mimesis, Satire, Literary Cultures i

z T

Text Books, Reference Books, Other resources
1. Goldhill, S. Reading Greek Tragedy. Cambridge: Cambridge University Press, 1986.

2. Plato, The Republic, Book X, tr. Desmond Lee (London: Penguin, 2007).

3. Horace, Ars Poetica, tr. H. Rushton Fairclough, Horace: Satires, Epistles and Ars
Poetica(Cambridge Mass.: Harvard University Press, 2005) pp. 451-73.

4. Gregory, I. (ed.) The Blackwell Companion to Greek Tragedy. Oxford, 2005.
5. Gilbert Murray: The Rise of the Greek Epics, Dover Publications, 2003

6. Aristotle, Poetics, translated with an introduction and notes by Malcolm Heath, (London:
Penguin, 1996)

7. Dante Alighieri The vision of hell, purgatory, and Paradise. Translated by the Rev. HF Cary,
MA. Illustrated by M. Gustave Doré.September, 2005
Suggested equivalent online courses:
1. https://onlinecourses.nptel.ac.in/
. https://swayam.gov.in/

2
3. httgs://www.udemx.com/
4, httgs://www.coursera.ogg/
5

6

. htms://www.edx.om

https:

- & % Part- Do Assessment'and Evaluatio

Suggested Continuous Evaluation Methods:

Maximum Marks: 100

Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam {UE): 60 Marks

Internal Assessment: Continuous {3a) Class Test

Comprehensive Evaluation (CCE) {b) Presentation/ Assignment/ Quiz/ Group 40
Discussion etc.

{c) Appropriate weightage of attendance in the class,

Note: Assessment modes for the Internal Evaluation

will be based on the guidelines issued by UGC on (i}

“Evaluation Reforms in Higher Education Institutions-

November 2019” & (i) “Innovative Pedagogical

Approaches and Evaluation Reforms- 2021”

External Assessment: Section (A): Very Short Questions-5 5x1=5
University Exam Section Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours {(With internal chaice)

exle/  plee—




Section (C): Long Questions-5
(With internal choice)




.l;rogram: PG i-&e#r ' .Class:MA Session: 2025-26

Programme
Subject: English Literature
1 Course Level 500
2 | Course Code CC-44
3 | Course Title Cultural Studies (Paper- IV(c))
4 | Course Type (Core Course/ DSE
Discipline Specific Elective/) ‘
5 | Pre-requisite (if any) To study this course, a student is mandated to haycﬁnghsh
Literature in UG Programme as a maj or/mmorgs") or admitted in
PG programme through an entrance test conaucfed by the HEL
6 | Course Learning outcomes On successful completion of this courggﬁ the students will be
(CLO) able to know about:
1. Culture and its Dimensiong*
2. Role of Gender in Culturc
3
4 Subaltern Conébptg ;
Credit Value Option: Ii= 5; Optlon- 11 & III = 4 '
Total Marks

Total No of Lectures-Tutonals-Practlcal (m hours p;;g&jk)‘:“’f's
L-T-P: Option- I: 75-0-0, Option- I/III; 60-15-0 by oy T

iﬁs

Unit Topics No. of Lectures
Fa (1 Hour Each)
Unit 1 Culture as a Concept. g 15

Stuart Hall- Cultural; Stud?ﬁes&and it's Theoretical Legacies
Raymond Wllhams C\)Lgme & Society (Introduction)

Activities:
1. Group. Dlscusswn Ask each group to present their ideas
about what "eulture” means to them, using keywords,
Lmages or symbols.
1248 & C’reahve Project- Visualizing the Culture: Ask students
9 create a visual or multimedia project (e.g., a collage,
ushort film, or digital presentation) that represents their
interpretation of culture, inspired by Hall and Williams.
.{ Emergence of Cultural Studies in India; 15
Rashmi Sawhney- Decolonising Cultural Studies, Artha
Madhavi Prasad- Cultural Studies in India; Reasons and a
History

Activities;

1. Group Task- Field Work: Assign students to analyze a
local cultural practice (e. g street art, folk music, religious
rituals).

2. Decolonisation Debate: “ls Indian Cultural Studies Stil]
Colonial?”

Unit 1 Art as Cultural Production: 15

Jean Francois Lyotard- The Postmodern Condition

Homi K Bhabha- The Postcolonial and the Postmodern: The

Question of Agency

Activities: B

SO




1. Roleplay: Assign students roles representing different
cultural identities (e.g., a diasporic artist, a colonial
administrator, a postcolonial writer},

2. Quiz Game: Create 3 quiz-style game with Key terms:
metanarrative, performativity, liminality, ambivalence,
dispersed subject, eic. Students must connect the term to
either Lyotard or Bhabha, and explain its significance in art
or cultural studies.

Unit IV Subaltern & Cultural Hybridity: 15
Gayatri Spivak- Can the Subaltern Speak?
Vivek Chibber- Revisiting Subaltern Studies

Activities:
1. Case Study: Provide case studies {e.g., indigenous
movements, Dalit narratives, or migrant experiences) Y

where subaltern voices are either silenced or amplified. -

Ask students to analyze these cases using Spivak's and o

Chibber's frameworks. mé‘? #al
2. Seminar: “Can the Subaltern Speak?”- Use Ongﬁg or s ’

blended mode to conduct the seminar. Guidc?tggﬁsgﬂqﬁfﬁ

to present their ideas on the topic. o T R 2T

St

Unit V Nation, Nationalism and Representation:™,_
Ernst Renan- What is Nation? PN v
Parth Chaterjee- Whose Imagined Congﬁymw?ﬂ

% Y,

) > Ty,

Activities: iy

1. Mapping Imagined Commuinities:* Provide students with
blank maps of a regiori{etg "Asia or Europe). Ask
them to draw bounda @tﬁfolonial borders,
Linguistic/ ethnic con tes, Their own "imagined"
version of the natidy.

2. Invited Lectuifé—"‘a‘%ﬁ&n a nation exist without an "other'?"

15

Keywords/Tags: Hegemony, Cul‘g,gale&S, Patriotism, Subaltern, Orient, Gender trouble and

performance, Sub Culture and gﬂ@ugfe&?gulturc, Subjectivity and Representation, Identity, Race, Class,
istance, Cultural,Canjtak. Mass Culture, Concept of ‘Other’,

o | PAre € Cearning Resources

i % Text Books, Reference Books, Other resources

R e T

SR e e

Suggested Readin W’{@%ﬁ% ¢
1. Bhabha, ,I%orﬁ%l{%The Location of Culture. Taylor & Francis, 2012,
2. During;i: mgn, editor. The Cultural Studies Reader. Routledge, 1993.
3. Eagleton, Terry. The Idea of Culture. Wiley, 2013. Easthope, Antony.
4. Liferary.ifito Cultural Studies, Taylor & Francis, 2003,
R %\Qﬁ’llﬁa@%s, Raymond. Keywords. Oxford University Press, 2014,
%%\%Wd,%atthew. Culture and Anarchy. Edited by R.H. Super, The Complete Prose Works of
) %givlatthew Armnold. Vol. 5. Ann Arbor: University of Michigan Press, 1960,
7. Williams, Raymond. "2. The Analysis of Culture." The Long Revolution, pp. 41-71. New York:
Columbia University Press, 1961.
8. Bhabha, Homi K. "The Other Question.” The Location of Culture. Routledge, pp. 38-55, 1994.
9. Chatterjee, Partha. "16. Whose Imagined Community?" Nations and Nationalism: A Reader, edited
by Partha Chatterjee, pp. 237-247, Edinburgh: Edinburgh University Press, 2005,

10. Tagore, Rabindranath. "Nationalism in India." Nationalism, edited by Edward P, Thompson,
Macmillan, 1917.

Suggestive digital platforms/ web links:-
1. http:/fpublic-library.uk/ebooks/25/79.pdf '

2. htips ://caringlabor.wordprcss.com/wp-contcnt/uploads/ZO 10/1 I/irigaray-this-sex-which-is-not-
one.pdf

3. https:/fthowe.pbworks.com/f/1 otard. defining postmodern. PDF

e e —




Ly

4. https://'www.academia.eduw/709858/Toward a Definition of Popular Culture

5. https:/’www.orwellfoundation.com/the-orwell- foundatlon/onwe]llessays-and-other-works/shootmg-
t/

an-elephan
6. https://archive.org/details/UnderstandingPatriarchy/bellhooks

Suggested equivalent online courses;
1. https://enlinecourses.nptel.ac.in/
2. https://swayam_gov.in/search courses?searchText= =cultural%20studies

3. https://www.udemy.com/
4. https://www.coursera.org/

5. https:l!www.edx.org!

Suggested Con muousl Eva]uatlon Methodsn

Maximum Marks: 100 ®
Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam (UE): 69 mar
Internal Assessment: Continuous a} Class Test e “
Comprehensive Evaluation (CCE) b) Presentation/ Assignment/ zﬁ@@up 40
Discussion etc. %3

¢} Appropriate weighta, gg{}ﬁ%’tgnﬁnce in the
class.

Note: Assessment modes;;?ar the Internal Evaluation

will be based on the, gu1deﬁqgs tssued by UGC on (i)

“Evaluation R , in Higher  Education

Institutions=, 1} %m ar2019” & (i) “Innovative

Pedagoglcaj Agprga“hes and Evaluation Reforms-

: 2021 2
External Assessment: S tm% ,erf,%Short Questions-5 5x1=5
University Exam Section -Section (B):"Skott Questions-5 5x3=15(60
Time: 03.00 Hours %@“ , (With internal choice)
of S%ouon (C): Long Questions-5 S5x8=40
k With mternal chonce)




Class: MA T Sem 11

Program: PG 1-Year Session: 2025-26

Programme
. Subject: English Literature
1 | Course Level 500
2 | Course Code CC-4
3 | Course Title Subaltern Studies (Paper- IV (d))
4 | Course Type (Core Course/ DSE
Discipline Specific Elective/)
5 | Pre-requisite (if any) To study this course, a student is manda tqhave English
) Literature in UG Programme as a mgﬁjgr iti r(s) or admitted in
PG programme through an entrance&estg;nducted by the HEL
6 | Course Learning outcomes On successful completion otth course, the students
(CLO) will be able to: £

Sk
1. Basic Unders;andmg “of the history and notions of
suba]tcf%ty- egdetgfcaste race, power, subjects,

2. Sensmfgatloﬁ t%,the various degrees of subalternity
and theu suff'érmgs
3, Awarénéss of various socio-cultural movements in
é%ﬂw‘%ﬁdﬂfm Context
amﬁlanty with subaltern History, Literature and

V ‘*@mwsmns
7 Credit Value

5

8 | Total Marks % mx_ Marks 40 +60
; art-B: Content of the Co

| Min. Passing Marks: 40

Total No. of Lectures-Tutorm.!ghA ractﬁ— I (in hours per week): 7
L-T-P: Option- I: 75-0-0, OpﬁonneeII!III 60-15-0

RS

Unit Toplcs

No. of Lectures
(1 Hour Each)

'iur'(“)dli"'ctmn to Subaltern Studies 15
(iwyatri Chakravorty Spivak: Can the subaltern speak?
“Partha Chatterjee:Caste and Subaltern Consciousness '

Activities:

1. Annotation and Group Discussion: Groups present
their annotated sections and discuss interpretations
with the class.

2. Debate: "Can the Subaltern Speak?" — Yes or No?:

11 ‘ Poetry 15
John Betjeman: A Subaltern’s Love Song
Siegfried Sassoon: A Subaltemn

Rudyard Kipling: The Grave of the Hundred Heads

Activities:
1. Contextual Collage: Empire, War, and Romance-

Assign students to research and create visual/digital
collages

2. Dramatic Reading: Students perform short

dramatic readings of selected stanzas or lines from

b e




each poem to explore irony, sentiment, and critique
through vocal expression.

m Short Stories , 15
Mahasweta Devi: Draupadi
Alice Munro: Boys and Girls

Activities: '
1. Feminist Theory Application Workshop: Assign
different feminist perspectives to student groups:

Postcolonial Feminism, Liberal Feminism, Radical
Feminism, Ecofeminism (for Munro’s rural setting).
Each group presents an analysis of one text through
their assigned lens.

5

4

)

2. Panel Discussion: Host a panel where students

Sty
discuss: "The female body as a site of resistance in %
literature."” Include both texts and other relevant '
works. ) o

v Memoir/ Autobiographies o T 15

Omprakash Valmiki: Joothan @-wg

Sharan Kumar Limbale: Akkannas%i (Tﬁeﬁgutcaste)

-

Activities: % 7 u’:e%

1. Creative Writing: Studénts'write a short memoir '
excerpt about an gxXperierice’'where they felt
marginalized or,wit %sed@’ustice. Encourage them
to emulate t;h;%e na‘rg;ﬁg stylg of Valmiki or Limbale.

2. Guest Lecture; Arrange a guest lecture by a Dalit
scholar or égﬁg’ﬁto discuss the relevance of these
memoirs today,’

Criticism, ™, '

K.Nirupa Rani: Gender and Imagination in Bapsi 15

A% idhwi's Fiction

: 'ghafd"’Wright: Blue Print for Negro Writing

.véi“é‘tivities:

:| 1. Research Symposium: Students present mini-
research projects on a theme connecting all three
topics (e.g., "The Role of the Marginalized Voice in
Literature™).

2. Presentation: Students will prepare presentation on '
Key terms and critical lenses.

Keywords/Tags: Subaltern, resistance, identity, social dynamics, oppressive socio-culture

structures

Text Books, Refe

Suggested Readings:
1. Gubha, Ranajit (ed.). A Subaltern Studies Reader. Oxford University Press, Delhi, 2000
2. Chatterjee Partha and Pandey Cyanendra ed., (1992). Writings on South Asian History and
S;ciety, Suballern Studies, Volume V1,1 Oxford University Press
3. Amold David and Hardiman David ed., (1994) Essoys in honour of Ranaiit Guha, Subaltern
S/rdles, Volume VII1, Oxford University Press

g




4. Amin Shahid and Chakarabarty Dipesh ed., (1996). Writings on South Asian History arul
Society, Subaltern Studres, Volume IX Oxford University Press

5. BhadraGautam,GyanPrakashandSusieTharuEds.( 1999)'WtitingsonSouth Asian History and
Society, Subaltern Studies, Volume X Oxford University Press

6. Chattirjee Partha and Jeganathan Pradeep ed. (2000) Communily Gender and Violence
(Subaltern Stuclies XI), Ravi Dayal Publisher

7. Thorat S.K. and Kumar Narendra, (2008). Perspective on sociol Exclusion and Inclusive
Policy, QUP,

Suggested equivalent online courses:

1. htg:gs:l/onlineconrses.ngtel.ac.inl

2, hgps:l/onlinecourses.nptel.ac.in/nocZS hs128/preview
3. https://swayam.gov.in/ '

4. https://www.udemy.com/
5. ht_tgs:l/www.coursera.org[

6. https://www.edx.org/

Suggested Continuous Evalu

Maximum Marks: 100

t)
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Continuous Comprehensive Evaluation (CCE): 40 Marks, University Exam(UE)g 60 Marks

i,

Internal Assessment: Continuous a) Class Test “"?;; # Q‘s%jg”@
Comprehensive Evaluation {CCE) b) Presentationéﬁsé’igpg;eﬁt/ Quiz/ Group 40

Discussion ete.

£

¢ Apgvropriaé f?-’W%ightage of attendance in the
clas e i

Note: Asse§sment modes for the Internal Evaluation

wiiﬁég%:asvje;dfnge guidelines issued by UGC on (i)

“Evalyatiop Reforms in Higher Education

institutigns- November 2019” & (ii) “Innovative

FP@d%gogical Approaches and Evaluation Reforms- "
W )
120217
External Assessment: Section (A): Very Short Questions-5 5x1=5
University Exam Section “# Section (B): Short Questions-5 5x3=15 60
Time: 03.00 Hours (With internal choice}
Section (C): Long Questions-5 5x8=40

(With internal choice)




Program: PG 1-Year ‘ Class :
Programme

MA | Sem: I B Session: 2025-26

Subject: English Literature

1 | Course Level 500
2 | Course Code CC44
3 [ Course Title Dissertation (Paper- [V(e))
4 | Course Type (Core Course/ DSE
Discipline Specific Elective/)
5 | Pre-requisite (if any) To study this course, a student is mandated to have English

Literature in UG Programme as a major/minor(s) or admitted in
PG programme through an entrance test conducted by the HEL

6 | Course Learning outcomes
(CLO)

On successful completion of this course, the sfii ts will be
able to: - gﬁ% W,

1. Develop advanced research cof -etc e§‘ cntlcal
thinking abilities, and the effeggj ion of research
methodology _%;‘z

2. Apply appropriate research meth ’logncs to effectively
organize and manage th iSsertation process.

3. Integrate hteraq,lre revxgws to substantiate and support
research argymen W

4. Employ pnncxplg’ﬁ of dls*course and context in language
teaching tg: fegnhancg the quality and relevance of the

dlsserta? 00,

3. In u& emic cthical practice by following
g knowledgement and citation as per
A a ned structure

7 Credit Value

=
‘3%% i m}» ‘i&’ﬁ 5

Total Marks

| Min. Passing Marks: 40

Chapter A Model Fnrmaf»k %

I Introduction e B

goundw nd Context: Briefly discuss the
A armoenod genre, or author.

‘R@gearch Problem or Gap: Identify what is lacking
. in current scholarship.

Research Questions or Objectives: Clearly state
what your dissertation seeks to explore,

Thesis Statement: Your central argument or
hypothesis.

¢ Methodelogy: Brief overview of your approach (e.g.,
close reading, theoretical lens).

e Structure Overview: Summarize what each chapter
will cover.




H Literature s Survey of Key Critics and Theorists: Discuss major
Review works relevant to your topic.

e Theoretical Framework: Present the critical theories
you’ll use (e.g., Feminism, Postcolonialism,
Psychoanalysis).

¢  Gaps in Research: Identify areas your dissertation
will contribute to or challenge.

¢ Justification of Your Approach: Explain why your
method or focus is valid and valuable

I . % ;ﬁ%%@
Analysis - Text 1 | Analysis — Text 1/ Thematic Focus 1 L \ %9%%}%“

/ Thematic Focus » Introduce the Text: Brief context of the literary | "% %, M by

1 work. - %'

e ' Close Reading: Analyze passages in det%il.

e  Apply Theoretical Framework: Show hgwt@em-y
supports your interpretation. Ty 4 e

e
g

e Develop Argument: Lmkba fo ourmfm

argument and demons hog%l@ text supports your
claims.
@-ﬂf&

v %,

Analysis — Text 2 s Follow the safn hu?‘és% chapter 3.

/ Thematic Focus e Ifusinga d;ffcre text; compare and contrast with the
2 first. Koy

' * Expanddrc nplicate your argument.

s ;
;‘” ey

. Summ e Main Arguments: Revisit key findings
V Conclusion ' fgom Cngg(ers 3and 4.

Reafﬁrm Thesis: Show how your argument has been
_proven.

Contributions to Knowledge: Discuss how your
work adds to literary scholarship.

Suggestions for Future Research: Mention
questions raised that deserve further study.

Text Books, Reference Books Other fesources

Suggested Readings:

Celce-Murcia, M. and Olshtain, E. (2000), Discourse and Context in Language Teaching.
Phelps, R. Fisher, K. and Ellis, A. (2007) Organizing and Managing Your Research.

Punch, K. (2006) Developing Effective Research Proposals.

Ridley, D. (2008) The Literature Review: A Step-by-step Guide for Students.

Scales, J. M. (2004), Research Genre: Explorations and Applications.

Altick, Richard D. (1963) The Art of Literary Research.New York:W. W. Norton & Company

S

Suggested equivalent online courses:

1. https://www jstor.org/
e’

—



https://muse.jhu.edw/
https://literariness.org/
https://www.zotero.orp/
https://www.mendeley.com/
https:{/onlinecourses.nptel.ac.in/
https://swayam.gov.in/

https://www.udemy.com/
https:/lwww.coursera.org/_’
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‘Evélti;ﬁ;n Methods:
Maximum Marks: 100

External Valuation of Dissertation &, 5

A B M
Internal in Collaboration with Presentation of Report/ viva voce RN
External: ‘ e




